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ABSTRACT
The objective of this study is to improve the writing skill of IX grade
students of SMPN 9 Yogyakarta in the academic year of 2014-2015 through
graphic organizers.
This study was action research that was conducted in two cycles. Cycle
one of the research consisted of three meetings, and cycle two of the research
consisted of two meetings. The subjects of the study were 33 students of IX B
class of SMPN 9 Yogyakarta in the academic year of 2014-2015. The data in
this research were qualitative data and were also supported by quantitative
data. The qualitative data were gained through observation and interview. The
data were in the form of vignettes and interview transcripts. Meanwhile, the
quantitative data were gained through writing tests. This study used five kinds
of validity, namely democratic validity, outcome validity, process validity,
catalytic validity, and outcome validity, while to fulfil the reliability the
researcher used investigator triangulation and theoretical triangulation. The
steps of the study were planning, implementations/actions, observations, and
reflections.
The finding of this study is that the use of graphic organizers improved the
writing skill of IX grade students of SMPN 9 Yogyakarta. The research
showed that there was improvement on students writing skill in five aspects of
writing, namely content, organization, vocabulary, language use, and
mechanics of writing after the implementation of graphic organizer that was
supported by other actions. Moreover, the students’ improvement also can be
seen from students’ mean scores which increased from 62,88 in pre-test into
74,21 in post-test cycle 2. In addition, the use of graphic organizers was also
able to improve students’ motivation in writing.
1CHAPTER 1
INTRODUCTION
A. Background of the Study
Writing is one of the four language skills: listening, speaking, reading, and
writing. A simple view of writing would assume that writing is graphic
representation of spoken language (Brown, 2001:335), but the truth is far
different. Writing and speaking belong to productive skills, as one of the
productive skills, writing is assumed to be more difficult skill to learn than
speaking. Compared to speaking, writing is more complex in some aspects.
There are some aspects which differentiate speaking and writing that show
the complexity of writing. The first aspect is formality. In writing, the convention
of each form must be followed, that is why written language tends to be more
formal than spoken language. The second aspect is vocabulary, written language
typically uses greater variety of lexical items than spoken language. Even though
writing is difficult, it cannot be the reason for students to avoid writing class,
because in writing skills the more practice students do the more fluent they will
be.
Writing is an important skill that needs to be learnt by the students. Having
good English writing skills will give some benefits for them in their future life. As
stated by Byrne (1993:98), writing needs to be learnt because it is related to the
students’ future needs for occupational purposes, for academic studies, or for
personal communication. For occupational purposes, having good writing skill
2will help them to get a good job, since nowadays there are so many companies
require their employees to have good writing skills. It will be very useful to help
them in making a job application, a resume, a project report, a memo, etc. For
academic studies, it will help them to do their English writing task. In this global
literate community, it is possible for the students to communicate with others in
foreign countries. Since English is an international language, by having good
writing skills will help them with their personal communication.
In order to achieve those purposes, the students should be able to
communicate well in written language. A good written work is indicated by five
aspects of writing. There are content, organization, vocabulary, language use, and
mechanics of writing. The first aspect is the content, it deals with the ideas and
substance of the text. The content aspect reflects the writers’ knowledge, the way
writers develop their ideas into the whole pieces of writing. The second aspect is
the organization. Good organization of the text will help the readers to understand
the text and show the connections among the lines in the paragraph or in logical
sequences. The third aspect is the vocabulary. It deals with the word choice to
compose a text. Choosing the most appropriate word reflects the intended
meaning of the text. The fourth aspect is the language use. It deals with sentence
construction of the text, it shows how the students deal with sentence agreement,
tenses, article, pronoun, preposition. The last aspect is the mechanics of writing, it
deals with the convention of writing involves punctuation, spelling, capitalization.
In junior high school level, English is one of the compulsory subjects that
has to be taught to the students. For writing skills, students are expected to write a
3cohesive and coherent composition, and they have to understand how to use the
language forms from each text genre (procedure, report, and narrative). In fact,
their writing ability is still low; students often face some difficulties in some
aspects.
The students’ low writing ability indicates that they still find some
difficulties in writing. It is difficult for the students to get and to develop an idea.
They are often confused about what they should write. It happens because there
was not enough practice and exposure about the text type being learnt. The next
problem is related to organization; students often face some difficulties in keeping
the composition into logical sequence of the text.
The lack of vocabulary also contributes to their difficulties in writing.
When they want to write something, they should choose the most appropriate
word to put it in their sentences. Another problem they often face is related to the
mechanics of writing. It means that students should pay attention to their grammar
in composing a text.
With regard to the condition, the researcher decided to conduct action
research to solve the problems using graphic organizers. Graphic organizers are
visual representation of knowledge. It is a way of structuring information, or
arranging important aspects of a concept or topic into a pattern using labels.
Graphics organizers make planning explicit, easy, and empowering. Through
graphics organizers students can structure and organize their writing in a way that
fits its purpose. Hopefully, the graphic organizers will help both the teacher and
the students’ writing skills in writing class and improve students’ writing skill.
4That is why the researcher delivered this study entitled “Using Graphic
Organizers to Improve The Writing Skill of IX Grade Students of SMPN 9
Yogyakarta in The Academic Year of 2014-2015.”
B. Identification of the problem
Based on the background of the study, the problem of teaching and
learning process that contribute to students’ low performance in writing come
from different factors. The following paragraphs describe the problems that are
commonly found at the IX grade students of SMPN 9 Yogyakarta.
The first factor contributing to students’ low writing performance is the
students themselves. Some students seemed not really interested and less
motivated in learning English writing. They assumed that writing is a complicated
skill to be learnt because of some aspects of writing they should consider. The
first is the idea of writing. They should get and develop the ideas in written form.
They would feel anxious when they are asked to write. They did not know and
feel confused about what they should write, how to express their ideas into good
sentences. An idea is the main message that the writers want to present to the
readers. It is also related to the purpose of the text they write. A well developed
idea will make the text more understandable and it is easier to reach the purpose
of the text itself.
The organization of the text can also be an indicator to judge whether a
student’s writing is good or not. Based on the observation however they often
found it difficult in keeping the composition into logical sequence of the text. A
5text that is organized well will make readers more understand with the plot of the
text.
The next indicator is the diction. It deals with the chosen words in writing.
When they want to write something, they should choose the most appropriate
word to put in their sentences. It was quite difficult for them to select the most
appropriate word since they lack of vocabulary mastery.
Another indicator is the grammar. There are grammatical rules that should
be considered in composing a text, but they are not aware of it yet. They often
made mistakes in grammar areas, such as tenses. They have difficulty in forming
sentences with past tense verb since there are no tense in their first language.
Moreover, a good writing should have correct spelling and punctuation.
Unfortunately, they were still confused and made some mistakes related to this
mechanics area of writing.
The next problem is the learning materials. The use of LKS and course
book as the main learning materials made the classroom activities become
teacher-centred, and most activities of writing were based only on those sources.
The students usually were asked to write something based on the textbook or
workbook without getting enough exposure. The monotonous materials that were
used by English teachers can make the students feel bored.
Giving less attention to the writing practice also contributed to students’
low performance in writing. The teacher rarely combined the writing activities
with any interesting media such as graphic organizers that was very useful to
stimulate students in generating ideas for writing. The use of graphic organizers as
6media for teaching writing can also help the students to be aware of the
organization of the text that will make the composition coherently correct.
C. Limitation of the problem
Based on the problem identified above, the researcher focused on
improving students’ writing skill especially in generating ideas, organization
areas, word choice and grammatical areas by implementing graphic organizers
which were supported by other actions in writing class in IX grade of SMPN 9
Yogyakarta.
D. Formulation of the problem
In reference to the background of the study, identification of the problem,
and delimitation of the problem, the research question can be formulated in this
following question: How can graphic organizers be implemented to improve the
writing skills of IX grade students of SMP N 9 Yogyakarta in the academic year
of 2014/2015?
E. Objective of the research
Based on the formulation of the problem above, the objective of this
research is to improve the writing skill of IX grade students of SMP N 9
Yogyakarta through graphic organizers in the academic year of 2014/2015.
7F. Significance of the research
The result of this research was expected to give both theoretical and
practical significances. Theoretically the result of the research contributed to
enrich the teaching theories of writing skill especially in using graphic organizers.
Next, the result of this research can be used as reference for other people who
want to conduct any similar research.
Practically, the result of the research helped the teacher to improve the
students’ writing skills by using graphic organizers. Besides, the result of this
research also helped the students learn how to develop their potential in writing
skills so as to make their learning successful. The last is that the result of this
research has improved the writer and readers’ knowledge about writing skill and
the use of graphic organizers in teaching writing.
8CHAPTER II
LITERATURE REVIEW
This chapter is divided into three part, namely theoretical description,
relevant studies, and conceptual framework. In theoretical review, the researcher
discusses some theories which are relevant to the topic. In relevant studies, the
researcher presents some similar studies conducted by other researchers. In
conceptual framework, the researcher relates the theory to the study. Each is
presented below.
A. Theoretical description
1. Writing
a. The nature of writing
Writing is one of the four language skills: listening, speaking, reading, and
writing. Writing belongs to productive skill besides speaking, it means both of the
skills related to producing language rather than receiving it. Writing is more
complex rather than speaking. Spoken language, for a child, is acquired naturally
as a result of being exposed to it, whereas the ability to write has to be
consciously learned.
Additionally, the psycholinguist Eric Lenneberg in Brown (2001:335)
stated that writing is like swimming. Humans being universally learn to walk and
talk, but that swimming and writing are culturally specific, learned behaviours.
Similar to the previous statement, writing is not natural gift that some people
have, and the others not. So the more they practice, the more fluent they will be.
9Moreover, Sakolik (2003: 88) stated that writing involves “a physical act” and “a
mental act”. Writing is a physical act since it is simply an act of putting down
words or idea to some media. Writing as a mental act refers to the act of
producing ideas, thinking about how to state the ideas and organizing the ideas
into a good text. Yet, most people find some difficulties in generating ideas and
organizing the ideas into a good text, which is why writing is considered as the
most difficult skill.
Writing is considered to be the most difficult skill to learn among others
skills because its development involves many aspects. Sturm and Koppenhaver in
Westwood (2008:56) explained that composing for writing involves complex
thinking that must integrate multiple components including the topic or theme,
choice of words, organisation, purpose, audience, clarity, sequence, cohesion and
transcription. It is in line with Saddler in Westwood (2008:57) who remarked that
good writing is not only hard work, it is an extremely complex and challenging
mental task.
In addition, Spratt, Pulverness, and Williams (2005:26) stated that writing
is also about having a message and communicating it to other people. It is
supported by Langan (2008:15) who states that writing is a form of
communication to express thinking and feeling. It is clear that in communicating
and expressing what the writer think and feel through written composition, the
writer need to integrate multiple components in order to make the reader got the
message from the writing pieces.
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As the explanation above, it can be concluded that writing as one of
productive skills is a skill in producing language through written composition
involved multiple components, and it has function to communicate the message in
it to other people.
Written language has some certain characteristics that shows the
differences between spoken and written language. Knowing the characteristics of
written language can help writers to make a good writing composition. The
following are the characteristics of written language from writer’s views
according to Brown (2001:341):
1) Permanence
What is written down and shared to the audience or readers cannot be
changed or revised anytime the writers want. Every piece of texts has certain
power, the power to clarify, to explain, to correct, and to influence the readers.
That is why in classroom context, the students are afraid and not confident enough
to publish and to submit their writing to the teacher or their friend.
2) Production time
The production time of writing is longer than speaking. In producing a
text, the writers are given a certain time to develop their ideas into a good writing.
3) Distance
The distance between writers and readers means that the writers should
consider or anticipate the background knowledge of the target readers. Their
background knowledge will influence the way your writing will be interpreted.
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4) Orthography
It deals with written symbols, phoneme-grapheme system, and the
mechanics of English writing. Writing is all about putting letters into words,
phrases, sentences, and paragraphs that coherently correct. Knowing the English
orthography system is important because miss-spelling in writing lead to different
meaning.
5) Complexity
Written language is more complex than spoken language. In writing, the
writers must learn how to remove redundancy, how to combine sentences, how to
make references to other elements in a text, how to create syntactic and lexical
variety, and much more.
6) Vocabulary
Good writers should learn to take advantages of the richness of English
vocabulary. Some words may have similar meaning but different sense. They do
not only write understandable texts but also think about the artistic value of
writing, and explore the vocabulary use in their writing.
7) Formality
Written language is more formal than spoken language. Students should
know the convention of each form that must be followed.
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b. Micro- and Macro Skills of Writing
There are two basic aspects of writing skill; micro- and macro-skills. The
following are micro- and macro-skill of writing skills as stated by Brown
(2004:221):
Microskill
1. Produce graphemes and orthographic pattern of English
2. Produce writing at an efficient rate of speed to suit the purpose.
3. Produce an acceptable core of words and use appropriate word order
patterns.
4. Use acceptable grammatical system (e.g., tense agreement,
pluralization), patterns and rules.
5. Express a particular meaning in different grammatical forms.
6. Use cohesive devices in written discourse.
Macroskill
7. Use the rhetorical forms and conventions of written discourse.
8. Appropriately accomplish the communicative function of written texts
according to form and purpose.
9. Convey links and connections between events, and communicate such
relations as main idea, supporting idea, new information, given
information, generalization, and exemplification.
10. Distinguish between literal and implied meanings when writing.
11. Correctly convey culturally specific references in the context of
written text.
12. Develop and use a battery of writing strategies, such as accurately
assessing the audience’s interpretations, using prewriting devices,
writing with fluency in the first draft, using paraphrase and synonyms,
soliciting peer and instructor feedback, and using feedback for
revising and editing.
As summary, the micro- and macroskill above are important aspects that
have contribution to make a good writing composition. Microskills apply more
appropriately to imitative and intensive types of writing task, while the
macroskills are essential for the successful mastery of responsive and extensive
writing.
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c. The writing process
A text comes from long process before it becomes a readable text.
According to Richards and Renandya (2002:315), the process of writing consist of
four basic writing stages, they are planning, drafting, revising, and editing. In
addition, Krashen in Richards and Renandya (2002:315) suggested that many
good writers employ a recursive, non-linear approach—writing of a draft may be
interrupted by more planning, and revision may lead to reformulation, with a great
deal of recycling to earlier stages as illustrated in the following figure.
Figure 1: Writing Process by Richard and Renandya
Process writing as a classroom activity incorporates the four-basic writing
stages namely planning, drafting (writing), revising, and editing. The following is
the explanation of each stage based on Richards and Renandya (2002:315)
1) Planning
Planning or pre-writing is any activity in the classroom that encourages
students to write. It stimulates thoughts for getting started. In fact, it moves
students away from having to face a blank page toward generating tentative ideas
and gathering information for writing.
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2) Drafting
At the drafting stage, the writers are focused on the fluency of writing and
are not preoccupied with grammatical accuracy or the neatness of the draft.
3) Revising
At this stage, the students review their texts on the basis of the feedback
given. They reexamine what was written to see how effectively they have
communicated their meanings to the readers. Revising is not merely checking for
language errors. It is done to improve global content and the organization of ideas
so that the writer’s intent is made clearer to the reader.
4) Editing
At this stage, students are engaged in tidying up their texts as they prepare
the final draft for evaluation by the teacher. They edit their own or their peer’s
work for grammar, spelling, punctuation, diction, sentence structure and accuracy
of supportive textual materials.
Meanwhile, Harmer (2006:4-6) divides the process of writing into four
stages: planning, drafting, editing, and final version. Final version here is the
product that is ready to be read by audiences. The final version may be different
from the original plan and the first draft because it has edited and revised for
many times. It is clear that there is less mistakes or ungrammatical sentences.
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2. Teaching writing
a. The Reasons of Teaching Writing
According to Harmer (1998:79), the reasons for teaching writing to
students of English as a foreign language include reinforcement, language
development, learning style, and writing as a skill in its own right.
1) Reinforcement
Some students acquire languages in a purely oral/aural way, but most of us
benefit greatly from seeing the language written down. The visual demonstration
of language construction is invaluable for both our understanding of how it all fits
together and as an aid to committing the new language to memory. Students often
find it useful to write sentences using new language shortly after they have
studied it.
2) Language development
The actual process of writing helps us to learn as we go along. The mental
activity we have to go through in order to construct proper written texts is all part
of the ongoing learning experience.
3) Learning style
Every student has different learning styles. Some students are quick at
picking up language just by looking and listening, others students may take a little
longer. For many learners, the time to think things through, to produce language
in a slower way, is invaluable.
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4) Writing as a skill
Writing is a basic language skill, just as important as speaking, listening,
and reading. Students need to know how to write letters, how to put written
reports together, how to reply to advertisement, etc. They also need to know some
of writing’s special conventions (punctuation, paragraph construction, etc.
Teachers’ job is to make the students acquire that skill.
It can be conclude that students need to learn writing because it is an
important basic skill that will help them in their social life. The students with
different learning styles can develop their language through the process of writing.
b. Types of classroom writing performance
According to Brown (2001:343), there are five types of classroom writing
performance, they are:
1) Imitative or writing down
This is the beginning level for students in learning to write. They learn the
basic and fundamental part in writing such as basic task of writing letters, words,
phrase, and short sentences. They simply write down or imitate the writing in
order to learn the convention of the orthographic code. The form is the major
focus in this activity rather than the meaning.
2) Intensive or controlled
In this kind of classroom performance, writing is mostly used to check the
grammatical concepts of students. This type of writing does not allow much
creativity on the part of the writer. The most common form of this activity is the
17
teacher presents a paragraph to students in which they have to change a given
structure, for example from present tense to past tense.
3) Self-writing
The students simply write for themselves. In other words we can say that
the audience or the reader of their writing is themselves. Note taking and diary or
journal writing are belonging to this category.
4) Display writing
The purpose of this type of classroom performance is to publish students’
writing. This kind of activity will allow students to express their ideas into certain
kind of composition, and the result will be displayed to others.
5) Real writing
The aim of this type of classroom performance is to communicate the
message of the writing to the target audiences.
c. The roles of the teacher in teaching writing
The teachers have important roles in teaching writing, since through their
action and innovation in teaching writing will affect students’ attitude toward
writing. The following are the roles of the teacher in teaching writing as proposed
by Harmer (2001:261).
1) Motivator
Since students’ involvement in teaching and learning writing was
relatively low, as a motivator the teacher should be able to motivate them by
creating a comfortable classroom condition for the generation of ideas, telling and
18
persuading them of the usefulness of the writing activity, and encouraging them to
make as much effort as possible for maximum benefits.
2) Resource
One of the important roles of the teacher in teaching writing is as a
resource. As a resource, the teachers should be ready to give any information and
language when needed. We are available for answering their questions, looking at
their work as it progresses, and also offering advice and suggestion in friendly
way.
3) Feedback provider
The teachers are responsible for giving feedback and correction on
students’ writing task. We should respond positively and encouragingly to the
content of what students have written. We should be able to make the students
know in which part they made mistakes.
d. Genre Based Approach
Genre based approach also known as text based instruction is an approach
that uses texts as a means of learning language. Richards (2005:40) stated that
genre based approach sees communicative competence as involving the mastery
of different types of text. Text here is used in a special sense to refer to structured
sequences of language that are used in specific contexts in specific ways.
Feez and Joyce in Richards (2005:43) explain the following description
about genre based approach that can be implemented in class.
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1) Building the context
In this stage, students are introduced to the social context of an authentic
model of the text type being studied. They also should explore features of the
general cultural context and the social purposes of the text type. Exploring the
immediate context of situation also can be done in this stage. Context building
activities that can be done in the classroom involves presenting the context
through pictures, realia, audiovisual materials, etc. Conducting discussions or
survey by questioning them also can be done for establishing the social purpose of
the text.
2) Modelling and deconstruction the text
In this stage, students identify the structural pattern and language features
of the model, and compare it with other examples of the same text type.
3) Joint construction of the text
In this stage, students begin to contribute to the construction of whole
examples of the text type. And the teacher gradually reduces the contribution to
text construction, as the students move closer to being able to control text type
independently. Joint construction activities that can be done in the classroom
include teacher questioning, discussing and editing whole class instruction then
scribing into board, jigsaw and information gap activities, small group
construction of text, etc.
4) Independent construction of the text
In this stage, students work individually with the text, and learner
performances are used for achievement assessment. Independent activities in
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writing class can be in the form of writing task which demand that students draft
and present whole text.
5) Linking to related text
In this stage students investigate how what they have learnt in this
teaching learning cycle can be related to other texts in the same or similar context,
and future or past cycles of teaching and learning.
e. Feedback
Hyland (2003:177) stated that feedback therefore emphasizes a process of
writing and rewriting where the text is not seen as self-contained but points
forward to other texts the student will write. It helps the writer work out the text’s
potential and to comprehend the writing context, providing a sense of audience
and an understanding of the expectations of the communities they are writing for.
There are three kinds of feedback according to Hyland (2003:178). The
followings are the explanation of each kind.
1) Teacher written feedback
Teacher written response continues to play a central role in most L2
writing classes. Yet, a great deal of research, however, has questioned the
effectiveness of teacher feedback as a way of improving students’ writing.
Research on first language writing suggests that much written feedback is of poor
quality and frequently misunderstood by students, being too vague and
inconsistent, and often “authoritarian,” “formalist,” and “insensitive”.
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2) Teacher-student conferencing
Teachers can also give feedback on student writing through face-to-face
conferencing. Conferencing has important advantages as it can supplement the
limitations of one-way written feedback with opportunities for “the teacher and
the student to negotiate the meaning of a text through dialogue” (McCarthey,
1992: 1 in Hyland 2003:192).
3) Peer feedback
Peer response is said to provide a means of both improving writers’ drafts
and developing readers’ understandings of good writing, but teachers have
generally been more positive than students, who tend to prefer teacher feedback,
and its benefits have been hard to confirm empirically in L2 situations. (Hyland
2003:198).
Each type of feedback has its own advantages and disadvantages. The
teacher can use those type of feedback based on classroom needs and condition.
f. Writing assessment
According to Weigle (2009:109), there are three main types of rating
scale: primary trait scales, holistic scales, and analytic scales. Each type of the
rating scales will be described below.
1) Primary trait scales
The philosophy behind the primary trait scoring is that it is important to
understand how well students can write within a narrowly defined range of
discourse. In primary trait scoring, the rating scale is defined with respect to the
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specific writing assignment and essays are judged according to the degree of
success with which the writer has carried out the assignment.
2) Holistic scales
According to Weigle (2009:110) holistic scoring is done by assigning a
single score after reading overall text. It views the written product as a whole
without paying too much attention to the details. This scoring cannot diagnose the
students’ writing skills since the teacher cannot rate the five aspects of writing
such as content, organization, vocabulary, language use, and mechanics.
3) Analytic  scales
In analytic scoring, scripts are rated on several aspects of writing or
criteria rather than given a single score. In this research, students’ writing will be
analyzed through analytical scoring which script are rated on several aspects of
writing or criteria rather than given a single score. The analytical scale used was
created by Jacobs et al. In Jacobs et al scale, scripts are rated on five aspects of
writing: content, organization, vocabulary, language use, and mechanics.
Table 1: Jacobs et al’s scoring profile
Aspects
of
writing
Level Score Criteria
Co
nte
nt
Excellent to
very good
30-27 Knowledgeable, substantive, thorough
development of thesis, relevant to
assigned topic.
Good to
average
26-22 Some knowledge of subject, adequate
range, limited development of thesis,
mostly relevant to topic, but lacks detail
Fair to poor 21-17 Limited knowledge of subject, little
substance, inadequate development of
topic
Very poor 16-13 Does not show knowledge of subject,
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non-substantive, not pertinent, or not
enough to evaluate
Or
gan
iza
tio
n
Excellent to
very good
20-18 Fluent expression, ideas clearly
stated/supported, succinct, well-
organized, logical sequencing, cohesive
Good to
average
17-14 Somewhat choppy, loosely organized but
main ideas stand out, limited support,
logical but incomplete sequencing
Fair to poor 13-10 Non-fluent, ideas confused or
disconnected, lacks logical sequencing
and development
Very poor 9-7 Does not communicate, no organization,
or not enough to evaluate
Vo
cab
ula
ry
Excellent to
very good
20-18 Sophisticated range, effective word/idiom
choice and usage, word form mastery,
appropriate register
Good to
average
17-14 Adequate range; occasional errors of
word/idiom form, choice, usage but
meaning not obscured
Fair to poor 13-10 Limited range; frequent errors of
word/idiom for, choice, usage; meaning
confused or obscured
Very poor 9-7 Essentially translation; little knowledge
of English vocabulary, idioms, word
form; or not enough to evaluate
La
ngu
age
 us
e
Excellent to
very good
25-22 Effective complex construction; few
errors of agreement, tense, number, word
order/function, articles, pronouns,
prepositions
Good to
average
21-18 Effective but simple construction; minor
problems in complex construction;
several errors of agreement, tense,
number, word order/function, articles,
pronouns, prepositions but meaning
seldom obscured
Fair to poor 17-11 Major problems in simple/complex
constructions; frequent errors of negation,
agreement, tense, number, word
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order/function, articles, pronouns,
prepositions and/or fragments, run-ons,
deletions; meaning confused or obscured
Very poor 10-5 Virtually no mastery of sentence
construction rules; dominated by errors;
does not communicate; or not enough to
evaluate
Me
cha
nic
s
Excellent to
very good
5 Demonstrates mastery of conventions;
few errors of spelling, punctuation,
capitalization, paragraphing
Good to
average
4 Occasional errors of spelling,
punctuation, capitalization, paragraphing
but meaning not obscured
Fair to poor 3 Frequent errors of spelling, punctuation,
capitalization, paragraphing; poor
handwriting; meaning confused or
obscured
Very poor 2 No mastery of conventions; dominated by
errors of spelling, punctuation
capitalization, paragraphing; handwriting
illegible; or not enough to evaluate
g. Teaching writing in junior high school
English is one of the compulsory subjects that has to be taught for students
in junior high school level. The aim of English learning in junior high school level
is to make the students gain the functional level that is to communicate written
and orally in solving daily problems. One part of English learning at Junior High
School is that students can understand and make a short functional text and short
essay in the form of procedure, report, and narrative.For writing skill, students in
IX grade of Junior high school level are expected to be able to make a short essay
in the form of procedure, report, and narrative. The detail information about
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standard of competence and basic competencies of English for the IX grade
students of Junior High School can be seen from the following table:
Table 2: Standard of Competence and Basic Competencies of Writing for
Junior High School Grade IX Semester 1
Semester Standard of
competence
Basic competencies
1 6) Expressing the
meaning of written
functional texts and
simple short essays
in the form of
procedure and report
to interact with
surroundings.
6.1 Expressing the
meaning of simple
short written
functional text
accurately, fluently,
and acceptable to
interact with
surroundings.
6.2 Expressing the
meaning and
rhetorical steps of
simple short essays in
written language
accurately, fluently,
and acceptable to
interact with
surroundings in the
form of procedure and
report.
3. Graphic Organizers
a. Definition of graphic organizers
A graphic organizer, also commonly referred to as content or concept
organizer, map, or web, has been defined as visual representation of knowledge. It
is a way of structuring information, or arranging important aspects of a concept or
topic into a pattern using labels (Bromley, Irwin-DeVitis, and Modlo, 1995:6)
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Similarly, Sorenson (2010:6) simply stated that graphic organizers are
drawings or maps that show how ideas connect. Using them will help students
generate ideas and begin to put their thoughts on paper.
b. Types of graphic organizers
According to Hanson (2002:21), there are some kinds of graphic
organizers that can be used by students to organize their ideas in writing process.
1) Venn diagram
The venn diagram is a conceptual map consisting of two overlapping
circles that create three sections. This kind of diagram is very useful in helping
students to make compare and contrast essay.
2) Hierarchical maps
A hierarchical map is a conceptual map that deals with main concepts and
sub concepts. A hierarchical map starts with a shape in which a main concept or
category is written. Analysis of the concepts produces sub concepts,
subcategories, sublevels, etc.
3) Sequential charts
A sequential chart is a conceptual map that charts the sequence of specific
events using a linear pattern of organization.
4) Cyclical maps
A cyclical map is constructed using a circle or cyclical shape. It is most
useful to represent events that are part of a continuous cycle.
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5) Word webs
A word web is a group of words or word phrases that graphically connect
back to and branch out from a central concept. The words in a word web are often
encircled and then connected with lines back to the main concept.
6) Plots diagrams
A plot diagram is a graphic rendering of the main events of a factual or
fictional story.
c. The benefits of graphic organizers
There are some benefits that the writer will get after implementing graphic
organizers as visual pre-writing tool. The use of modified graphic organizers can
arouse motivation and attracts student’s attention to writing class. They also can
be used as tools to plan writing projects. Through graphic organizers, the students
can explore their imagination and encourage their creativity in writing. Next, they
also can be used to help students in developing and organizing the ideas.
The following are the others benefits according to Ellis (2005:3).
1) Instruction in the use of GOs as planning tools containing prompts for goal
setting, brainstorming, and organization of ideas improves writing
performance.
2) Instruction in GOs for writing that depict various text structures (i.e.,
hierarchic, compare/contrast, cause/effect, sequence) and prompts to plan,
organize, write, edit and revise written products improves writing
performance.
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3) Instruction in GOs for writing can produce significant changes in adolescents’
perception of themselves as empowered writers.
4) GOs coupled with writing strategy instruction, can dramatically impact
writing fluency.
4. Teaching Writing using Graphic Organizers
Teaching writing to junior high school students particularly procedure and
report using graphic organizers is not much different from teaching writing using
other visual media. The topic of the text can be based on students’ activity or their
close environment. Since procedure how something is accomplished through a
sequence of actions or steps, and report text has the purpose to report or inform
something, it will be easier to teach those text types through graphic organizers.
The use of graphic organizers can be inserted in planning/pre-writing stage from
writing process.
According to Richards and Renandya (2002:315) the first stage is planning
or pre-writing. Planning or pre-writing stage is any activity in the classroom that
encourages students to write. The activity that can stimulates and moves students
thought from blank face into getting tentative ideas for writing. The use of graphic
organizers can be used in this stage. Graphic organizers can help students to
generate and organize ideas for writing and make it explicit, easy and clearer.
The second stage is drafting, in this stage the students are focused on the
fluency of writing and are not preoccupied with grammatical accuracy of the draft.
The graphic organizers can guide them to make a correct sequence of the draft.
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The third stage is revising, the students review their text based on
feedback given. Revising is not merely checking for language errors, it is done to
improve global content and organisation of ideas so that the writer’s intent is
made clearer to the reader.
The last stage is editing, the students edit their work for grammar, spelling,
punctuation, diction, sentence structure, etc. At this stage, they prepare their work
for the final draft to be evaluated by the teacher.
B. Relevant studies
The use of graphic organizers as a technique for improving students’
writing skill is relatively not a new research. There are some researchers who
conducted similar studies on the use of graphic organizers. The results of those
relevant studies are presented bellow.
According to Tracey Sharrock through her research in 2008 entitled “The
Effect of Graphic Organizers on Students’ Writing” suggested that Graphic
Organizers can help writers keep to the topic by having their ideas in front of
them while they are writing. They also help the writers to keep things in the
correct sequential order, and based on her research the students who are treated
using graphics organizers showed an improvement in their creative writing.
Moreover, Kylie Emerson and T.W. Maxwell through their research in
2011 entitled “Graphic Organizers and Writing Performance: Improving
Undergraduate Competence Using Action Research in A Workplace Internship”
found that there was notable improvement in the students’ writing after the
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introduction of the graphic organizer as a planning tool in a rich context for
students’ writing development in early childhood classroom.
Another research in similar field conducted by Stephanie A. Miller in 2011
entitled “Using Graphic Organizers to Increase Writing Performance” determined
that incorporation of outline, detail web, and compare and contrast graphic
organizers to guide and organize students’ thoughts and ideas improved their
overall writing proficiency.
In addition, Katie Lancaster through her research in 2013 entitled “An
Examination of Using Graphic Organizers to Teach Writing” stated that using
graphic organizers can improve first grade students’ attitude toward writing and
proficiency in the areas of word choice and organization.
Those paragraphs above described some similar researchs found in foreign
countries. Besides, there are also some similar research conducted in our country
like the following description. Titik Purwoningsih through her research in 2011
entitled “Improving Students’ Vocabulary Mastery through Graphic Organizers”
stated that using graphic organizers can improve fifth grade students’ vocabulary
mastery, students’ participation in learning, and also improve students interest in
teaching and learning activities.
Another research in similar field conducted by Syaifudin Latif Darmawan
in 2011 entitled “Optimizing Graphic Organizers to Improve students’ Reading
Comprehension” found that using graphic organizers can improve students’
reading comprehension include finding explicit information in a text,  finding the
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main idea of the text, infering the meaning of the text, etc and classroom situation
include coming on time, motivated to join the class, etc.
C. Conceptual framework
Media in teaching and learning is one of the important elements affecting
the English teaching and learning process including in teaching writing.
Implementing appropriate media will contribute in determining the success of
teaching and learning process. In writing, the use of graphic organizers as part of
visual media indicates the improvement of students’ writing skill. Graphic
organizers are visual devices that depict information in various ways. Most
commonly, they employ lines, circles, and boxes to form images which depict
four common ways information is typically organized: hierarchic, cause/effect,
compare/contrast, and cyclic or linear sequences.
In this case the use of graphic organizers can improve students’ creativity
in developing their ideas and organizing them into a good composition. Through
these graphic organizers, the students also can visualize their thought easily and
make abstract concept or idea more clear. As students writing skill is very
important in the English teaching and learning process, appropriate media in order
to improve students’ writing skill is necessary. By using action research,
hopefully the students’ writing skills can improve. The conceptual framework can
be summarized in a diagram as follows:
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Implementing
Graphic Organizers
TeachingWriting
 Students seem not really interested and motivated in
writing class.
 They find some difficulties in getting and developing
ideas.
 They lack of vocabulary.
 They find it difficult to organize the ideas.
 They are afraid of making grammatical mistakes.

Problems
 improve students’ creativity in developing ideas
 help organize ideas into good writing
composition
 visualize their thought easily
 make abstract concept or idea clearer
Improvement of students’ writing skill
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CHAPTER III
RESEARCH METHOD
A. Type of research
This research belongs to an action research. According to Carr & Kemmis
(1986:220) in Burns (2010:5) action research is a ‘self-reflective enquiry’
undertaken by participants in order to improve the rationality and justice of their
own social or educational practices as well as their understanding of these
practices and the situations in which these practices are carried out. This action
research consists of four stages: planning, action, observation, and reflection
(Kemmis and McTaggart, 1988 in Burns (2010:8)).
This research was done to improve students’ writing skill through graphic
organizers. The use of graphic organizers lied in pre-writing stage of writing
process. Firstly, students were asked to complete the graphic organizers in pairs or
group. They can share their ideas and then put it in graphic organizers to make it
clearer. Then after completing the graphic organizers, they can make their text
individually. By using graphic organizers, students could understand writing by
materialize their thought into concrete one and make it clearer.
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B. The setting of the research
1. Place of the research
This research will be conducted in SMPN 9 Yogyakarta with IX grade
class as the subjects of the research. SMP N 9 Yogyakarta is located on
Ngeksigondo street 30, Yogyakarta.
It is a public school with approximately 540 students. There are six classes
for each grade. Each class approximately consists of 30 students. The building
condition is good, with some supported facilities for teaching and learning
activities. The school has complete facilities as follows: a library, a science lab, a
computer lab, a health unit room, a canteen, and many others.
2. Schedule of the research
The schedule of the research was based on the academic calendar and
discussion with the classroom teacher and it will be held in the first semester of
the academic year of 2014/2015. The research itself will be conducted in October
- November 2014 following the school schedule of English lesson.
3. Subject of the research
This research involved students of IX B class of SMPN 9 Yogyakarta
consisting of 33 students in the class, the English Education student as the
collaborator, and the researcher herself who worked cooperatively as a team.
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C. Data collection
1. Type of the data
The data in this research were qualitative and were also supported by
quantitative data. The qualitative data are in the form of vignettes and interview
transcript. Meanwhile, the quantitative data are in the form of students’ writing
scores.
2. Technique of Collecting Data
In collecting the data, the researcher used three techniques as discussed
below:
a. Classroom observations
Classroom observation was a natural process; the researcher observed the
students behaviour in the classroom and what happened there during the
implementation of graphic organizers.
b. Interviews
The researcher carried some interviews to the English teacher, the
collaborator and some students of class IX B during the research. The interviews
were conducted three times, the first one was before the implementation of the
action, the second one was during the cycle 1 of the research, and the last one was
during the cycle 2 of the research. The participants’ views related to the process of
the research were collected through interviews.
c. Tests
The testing was in the form of pre test and writing task during the research.
There were a pre-test to know students’ writing ability before the implementation
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of the action. A post-test cycle 1 and a post-test cycle 2 were done to know the
improvement of students’ writing ability after the implementation. The score from
each test will be compared to see whether there is any improvement or not.
3. Research Instrument
a. Observation paper notes
The observation paper notes in this research were used to write the data
about classroom action, classroom interaction, and the process of teaching and
learning.
b. Interview guideline
Interview guideline in this research was used to guide the researcher when
conducting the interview with some students and the teacher.
c. Writing task/tests
The writing tasks/tests were used to check the students’ understanding of
the materials during the research. The result is in form of the students’ writing
scores. The test was about writing report text.
4. Data analysis
In analyzing the data, the researcher adapted the technique from Burns
(2010:104-105). The steps in analyzing the data are assembling the data, coding
the data, comparing the data, building meanings and interpretations, and reporting
the outcomes.
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a. Assembling the data
The researcher collected all the data from the research. The data were
reviewed to get broad patterns, ideas, and general information.
b. Coding the data
Based on the broad picture developed, the researcher started refining it by
coding the data into more specific patterns or categories. Then identified which
data sources the researcher can code qualitatively and which the researcher can
code quantitatively.
c. Comparing the data
The data were compared to see the pattern across different sets of data and
the connection of the data.
d. Building meanings and interpretations
The researcher analyzed and interpreted the data by reflecting beyond the
surface of the result.
e. Reporting the outcomes
The researcher presented the findings of the research.
Furthermore, the quantitative data were analyzed by comparing the means
score of students writing performed in pre-test and progress test.
D. Validity
In order to make the data valid, the researcher uses five kinds of
validity as follows:
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1. Democratic Validity
Democratic validity relates to the extent to which the research is truly
collaborative and allows for the inclusion of multiple voices. In order to get
democratic validity, the researcher did interview and collaboration with the
teacher when taking data from the students. The discussion was done among the
members of the research. The teacher and the collaborator here had the function to
give opinion, criticism and suggestion about the media used by the researcher.
The students also gave their opinion about the research. Then those opinion,
criticism and suggestion are used as reflection to improve the next actions.
2. Outcome Validity
Outcome validity relates to the notion of actions leading to outcomes that
are ‘successful’ within the research context. In order to get outcome validity, the
researcher and the collaborator looked at the result of the implementation, whether
there was improvement or not.
3. Process Validity
Process validity concerns to the idea that the research should be done
properly. The process of the research was done in two cycles and each cycle
consisted of planning, action and implementation, observation, and reflection
steps. The researcher collected the data from the beginning of the research till the
end of the research, and then observed and reflected the results to see the
improvement of the research.
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4. Catalytic Validity
Catalytic validity relates to the extent to which the research allows
participants to deepen their understanding of the social realities of the context and
how they can make changes within it. To get catalytic validity, the researcher
collected the data by interviewing the participants and taking notes during the
research. This validity was accomplished since the result of the research showed
and led to positive impacts after the implementation.
5. Dialogic Validity
Dialogic validity parallels the processes of peer review which are
commonly used in academic research. To fulfil dialogic validity, the researcher
had discussion with the English teacher and the collaborators of the research to
find any weaknesses, lacks, and goodness along the research process.
To make sure that the data is reliable, the researcher using investigator and
theoretical triangulation.
1. Investigator Triangulation
There was more than one observer in this research. This avoided the
observer’s bias and provided checks on the reliability of the observation
2. Theoretical Triangulation
The data were analyzed from many perspectives. The researcher analyzed
the data based on more than one theoretical review in interpreting the data.
E. Research Procedure
According to Kemmis and McTaggart (1988) in Burns (2010:7), action
research typically involves four broad phases in a cycle of research. The first
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cycle may become a continuing, or iterative, spiral of cycles which recur until
there is any improvement.
The researcher firstly conducted the observation on the English teaching
and learning process at the IX grade students and also interviewed the English
teacher and some IX grade students to identify the existing problem. The data
obtained in this stage were then identified by the researcher and the teacher to
determine what problems can be solved by using graphic organizers.
1. Reconnaissance
In this stage the researcher identified the problems occurred in teaching
and learning process by observing IX B English class and interviewing the
participants. Furthermore, the researcher also conducted a pre-test to know the
students’ writing ability before the implementation. The problems found were
classified and then the researcher determined the action to solve the selected
problems.
2. Planning
In this stage the researcher developed a plan of action in order to bring
about improvements in a specific area of the research context. The researcher
decided to use graphic organizers which supported by other actions to improve
students writing skills.
3. Action
In this stage the researcher simply put the plan into action. The researcher
implemented the graphics organizers in teaching writing. This research was done
in two cycles. The first cycle consisted of three meetings and the second cycle
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consisted of two meetings. The followings were the action implemented in this
research.
a. Implementing graphic organizers in the teaching of writing.
b. Allowing the students to use the dictionary.
c. Giving feedback to the students’ writing.
4. Observation
In this stage the researcher observed systematically the effects of the
action and documented the context, actions and opinions of those involved. It is a
data collection phase where the researcher used ‘open eyed’ and ‘open minded’
tools to collect information about what happened.
5. Reflection
In this stage the researcher reflected, evaluated and described the effects of
the action in order to make sense of what has happened and to understand the
issue that has explored more clearly. The researcher then decides to do further
cycles of action research or not.
This model of action research has been illustrated as follows:
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Figure 2: Action research model by Kemmis and McTaggart
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CHAPTER IV
RESEARCH FINDINGS
This chapter presents the process of the research including the
reconnaissance, planning, action and observation, and reflection. The research was
conducted in two cycles. The first cycle was conducted in three meetings and the
second cycle was conducted in two meetings. This chapter also presents the result
of the research in the form of qualitative and quantitative data. The discussion of
the result is also presented.
A. Reconnaissance
Before conducting the research, the researcher identified the problems that
occurred in teaching and learning process by observing the teaching and learning
process, interviewing the English teacher and some students and also conducting
pre-test. After that, the researcher listed the problems found in the classroom and
selected some problems to be solved. The last step is determining the actions to
solve the selected problems. The followings are the explanations of each step in
reconnaissance.
1. Identification of the problems
In identifying the problems, the researcher gathered some information
related to writing teaching and learning process by observing the classroom,
interviewing the English teacher and some students, and also conducting pre-test
to support the data. The following vignette revealed some problems found in the
classroom.
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The lesson began after the flag ceremony. When the teacher came to the
class, some students were sitting outside the classroom. She then asked them to
enter the class. The teacher started the lesson by greeting the students “Good
morning everybody?” and the students answered “Good morning Ma’am”. After
that she asked one of the students to lead a prayer before the lesson started. One of
the students lead a prayer “Lets pray together, prayer begin” “Finish.” Then she
continued by asking the students “Who is absent today”, “Nihil” said the students.
Next, she asked the students to move their seat as usual.
The teacher asked the students to open the textbook on a certain page.
She asked them to study an example of procedure text. The topic of the text
was how to make fried rice. Some students asked  the meaning of some words
they did not know to the teacher. They seemed reluctant to open the dictionary
to find the meaning of the difficult words. After that, the teacher asked them
some questions related to the text. Some students tried to answer the teacher’s
questions, but some others were busy with their stuff. The students who sat at
the back row were noisy and did not pay to the teachers’ explanation.
The teacher explained the language features found in the text. After that,
the teacher asked them to open their LKS and did some exercises. The
students seemed bored when they did the exercises. Then the teacher asked
some of the students to write the answers in the whiteboard. She checked and
discussed the answer together.
She continued with the other exercises in LKS, but the bell was ringing.
She asked them to do the exercises for their homework. She also asked them to
find similar texts about procedure from internet for next meeting. She ended the
lesson and left the class after saying good bye.
Vignette 1
From the vignette above, it was known that the teacher tended to use
textbook and LKS as the main source of the materials. The students also seemed
reluctant to open their dictionaries when they found some difficult words. During
the English lesson, some students were noisy and busy with their stuff. Some of
them did not seem interested in the English lesson and did not pay attention to the
teacher’s explanation.
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To support the classroom observation, the researcher also did interviews
with some students and the English teacher. From the interview results, some
problems were revealed such as the following explanations. The students said that
for writing skill they were asked to do some exercises from the LKS such as
arranging the words into a sentence and then wrote it in the white board and
checked it together. It can be seen from the following interview transcript.
R : Kalau lagi pelajaran Bahasa Inggris biasanya kegiatannya ngapain aja
sih? (What were the activities in english lesson?)
S3 : Ngerjain LKS mbak. (We did some exercises from the LKS)
R : Kalau aktifitas pas writing biasanya apa? (what were the activities for
writing activities?)
S3 : Ya sama mbak ngerjain LKS, menyusun kalimat,  tapi nanti disuruh maju
ngerjain di depan ditulis di papan tulis. (It was same Miss, we did some
exercise from the LKS such as arrange the sentences and then the ET
asked us to write it in the white board)
Interview transcript 5
Another student also stated that for writing activities they were asked to
write a certain grammatical formula and then wrote some sentences based on the
formula. Look at the following interview transcript.
R : Kalau aktivitas writing apa saja? (what were the activities for writing ?)
S : Ya hampir sama mba, ngambil materi dari LKS atau buku paket. Nanti
dikasih rumus bahasa inggris apa, terus disuruh latihan buat kalimatnya
berdasarkan rumus tersebut. (it was quite the same Miss, the materials were
from LKS and textbook. The teacher gave such kind of grammatical
formula, and then she asked us to practice in making some sentences based
on the formula.)
Interview transcript 6
When the researcher asked the teacher about the same things, she said that
for grade IX, she focused on reading exercise and sometimes listening practice,
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since the students would face the national exam soon. The following part of the
interview with the English Teacher revealed those problems.
R : Begini bu, ibu biasanya aktifitasnya apa saja dalam mengajar Bahasa
Inggris khususnya writing bu? (so usually what were the activities in
teaching writing?)
ET :Ya biasanya ngerjain LKS atau buku paket mbak, latihan-latihan soal gitu.
Mereka kan sudah kelas IX, sebentar lagi UN jadi latihannya diperbanyak
untuk reading, kadang listening. Kalau writing biasanya menyusun kalimat
dengan grammar yang tepat seperti itu mbak. (I usually asked them to do
some exercise from the LKS or the textbook, since they are in grade IX and
they will face the national exam so they need more practice in reading and
sometimes listening. And for writing, I asked them to make sentences with
the correct grammar.)
R :Berarti kalau writingnya cenderung fokus ke grammar ya bu? (so, for the
writing skill, you tended to focus on grammar Ma’am?)
Interview transcript 3
The other problems were also revealed from the interviews result with the
students. The students said that they found some difficulties in writing. They
were confused about what they should write, they also had some problems related
to grammar and text organization. It can be seen from the following interview
transcript.
R :Kalau pas lagi nulis tentang teks tertentu biasanya ada kesulitan nggak?
Apa saja? (Did you find some difficulties when you write a certain kind of
text? What are they?)
S1 : Ya adalah mbak, kesulitannya itu bingung mau nulis apa, nggak ada ide.
(Ofcourse Miss, the difficulty is we got confused and we had no ideas
about what should we write)
S2 : Iya mbak bingung translatin ke bahasa inggrisnya, sama grammarnya
juga. (Yes Miss, we did not know how to translate it into English with the
correct grammar.)
R : Selain itu apalagi yang menurut kalian susah? (What else?)
S2 : Urutannya mbak, meskipun kita hafal generic structurenya tapi kadang
masih bingung nempatin kalimatnya.(The text organization miss, even we
knew the generic structure but sometimes we were confused how to place it
in the correct part)
Interview transcript 4
47
Another student also stated some difficulties he found that quite similar with the
previous part as presented below.
R : Kira-kira kesulitan yang ditemui ketika menulis apa saja? (what kind of
difficulties have you found in writing?)
S3 : Grammar mbak, ejaane yo kadang salah, urutane mbak, nah yang paling
parah ki nggak tahu apa yang harus ditulis. (Grammar miss, miss
spelling, text organization, and the worst is when I had no ideas about
what I should write)
Interview transcript 5
Besides from the classroom observation and the interviews result, the
researcher also found some problems related to their writing from their pre-test
result. During the pre-test, the students had some difficulties in writing a report
text. Firstly, they did not do the task directly because they were still confused of
what they should write. As a result, some of them only wrote some sentences that
lacked of detail or clear information. It also proved that they could not manage
time given well. Secondly, they were busy asking what they wrote and the English
equivalence of some words to their friends or the researcher. They rarely checked
the meaning of particular words in the dictionary. These conditions can be seen
from the vignette below.
………
The researcher then distributed the worksheets for the pre-test. The pre-
test was about writing a report text about an animal, they could choose what
animals they would inform in their report text on their own. At the beginning,
they seemed confused about what they should write. So the researcher decided
to give some clues to the students. “You can start it by making an outline first. For
example if you want to write about elephants, you  may start with their habitat, the
part of their body and its function, and so on. You can add general information of
elephants.”
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The researcher walked around the class to check their progress in writing.
When they were writing their report text, some students asked some
questions to the reseacher such as “Miss, Bahasa Inggrisnya mengais-ngais
apa?” and then followed by other students who asked the english words for
some words in Bahasa Indonesia. Then the researcher told them that they could
open their dictionary if needed.
Vignette 2
Moreover, the researcher also found some problems from the pre-test result. The
following was one example of the students’ writing in pre-test.
Figure 3: Sample of student’s writing in pre-test
From the sample of student’s writing above, it can be said that the
students’ writing skills were still low. There were some problems which were
related to the aspects of writing found in their works. First, they could not develop
their ideas coherently. Some of them also seemed confused about what they
should write, and some others only copied their friends’ writing. Second, the
organization of their writing was confusing. There were still jumping ideas found
in their writing. Third, the contents of their writing were lacked of details. They
only wrote some sentences in their writing. Fourth, they still had difficulties in
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choosing appropriate vocabulary. From the sample above, the student was
mistaken about the use of the words “life” and “live”. In addition, their
understanding related to the grammatical rules was still low. They still made
mistakes related to subject-verb agreement, they also still seemed confused with
the use of articles. Moreover, their awareness related to mechanics of writing
needed to be improved. Some students still forgot to put a full stop at the end of
their sentences, and another student put a full stop at the end of the text title like
the sample above. They also still made mistakes related to the spelling of the
words and also related to capitalization.
The following table shows the field problems found which were explained
previously.
Table 3: The Categorization of the Problems
No Categories Problems
1. The teacher’s teaching
style
 The teacher focused more on reading
comprehension activities.
 The teacher used grammar exercises for
writing activities.
 The limited use of material source (LKS
and textbook)
2. Students’ motivation  Some students seemed not really
interested with the teaching and learning
English process.
 The students did not pay attention to the
teacher’s explanation.
3. Students’ discipline  Most of the students did not bring their
dictionaries.
 They seemed reluctant to open their
dictionaries when they found difficult
words.
4. Students writing habits  The students rarely practice writing
paragraphs.
 For writing activities, they often wrote
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some sentences based on grammatical
rules given.
5. The students’ writing
skills
 The students found difficulties in
developing the ideas.
 Their organization of the text was
confusing.
 The content of their writings were lacked
of details.
 The students had limited vocabulary
mastery.
 The students had difficulties in writing
the text with the use of correct grammar
and mechenics of writing.
2. The selection of the problems
To select the problems to be solved in this research, a discussion among
team members (the researcher, the teacher, and the peer collaborator) was held.
Based on the discussion result, the team members decided to solve the following
problems since the focus of this research was improving students’ writing skills.
Table 4: The Selected Problems and the Indicators
No. Field Problems Indicators
1. The students found
difficulties in developing
the ideas.
 The students seemed confused about
what they should write.
 Some students wrote some similar text
with their friends.
2. Their organization of the
text was confusing.
 Some students could not organize their
ideas into coherence sentences.
 There were still jumping ideas found in
their writing.
3. The content of their
writings were lacked of
details.
 The students only wrote some
sentences.
 There were some unclear information
found in their report text.
4. The students had limited
vocabulary mastery.
 The diction they used in writing was
not appropriate.
 The students often asked the teacher or
51
their friends about the meanings of
some difficult words.
5. The students had
difficulties in writing the
text with the use of correct
grammar and mechenics of
writing.
 The students still made mistakes related
to subject-verb agreement.
 The students did not aware with the
mechanics of writing (punctuation,
capitalization, spelling).
3. Determining the actions to solve the problems
In order to solve the selected problems above, graphic organizers were
used to improve the students’ writing skill. The researcher and the English teacher
agreed to do the following actions to improve the students’ skill in writing report
text.
Table 5: The Action Implemented to Solve the Problems
No. Problems Causes Actions Expected Results
1. The students
found
difficulties in
generating the
ideas.
 The teacher
rarely taught
them writing.
 The teacher
focused more
on reading
activities
Using graphic
organizers to
help students
in generating
ideas. GO is
believed to be
effective tools
for enhancing
thinking and
promoting
meaningful
learning
include
generating and
elaborating
The students can
generate the ideas
easily than before.
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ideas.
2. Their
organization of
the text was
confusing.
The students
were not
aware with the
organization
of the text.
The students
had limited
time to
practice
writing.
Showing
information in
report text in
form of
graphic
organizers, so
that the
students could
see the relation
among the
parts of
graphic
organizers
The students
would be able to
produce a well
organized report
text.
3. The content of
their writings
were lacked of
details.
The students got
limited materials
as the input of
teaching and
learning
The graphic
organizers can
be used to
extract their
prior
knowledge and
information
they have.
After that they
can use it as
guide to write
a report text.
The students
would be able to
write a
substantive and
knowledgeable
text.
4. The students
had limited
The students
seemed reluctant
Using
dictionary to
 The students’
vocabulary
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vocabulary
mastery.
to open their
dictionary when
they found
difficult words.
support the
writing
learning
activities.
mastery would
increase.
 The students
can choose
appropriate
diction in their
writing.
5. The students
had difficulties
in writing the
text with the use
of correct
grammar and
mechenics of
writing.
The students
were not aware
with the
grammatical
rules in writing
a text.
 Providing
some
exercises
related to the
language use.
 Giving
feedback on
students’
writing
 The students
awareness
related to the
grammatical
rules and
mechanics of
writing would
increase.
 The students
were able to
produce correct
sentences.
B. Research Report
1. The report of cycle 1
The teaching and learning process in cycle 1 was conducted in three
meetings. In this cycle, the team members that consisted of the researcher and the
collaborator tried to solve the problems mentioned above by implementing
graphic organizers.
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a. Planning
Based on the discussion result among the team members, the researcher
and the teacher decided to improve students’ writing skill related to elements of
writing. The main action plan of the first cycle that would be done was
implementing graphic organizers in the teaching of writing, and supported by
some additional actions needed in the teaching and learning process.
The followings were the action plans that would be implemented during
the research.
1) Implementing graphic organiser in the teaching of writing.
The main action of this research was using graphic organizer to improve
students writing skills. The graphic organizers used in this research was graphic
organizing web. The graphic organizing web was chosen because it was
appropriate with the text type being studied.
Most of the students faced some difficulties in writing related to the
aspects of writing. The graphic organizing web was believed to be effective tools
for enhancing and thinking and promoting meaningful learning include generating
and elaborating ideas. Besides, the graphic organizer also helped students in
organization and content aspects of writing. By using graphic organizer, they
could understand the organization of the text easily. The graphic organizers could
be used to extract students’ prior knowledge and information, so it can be used as
a writing guide, and they could produce a substantive and knowledgeable text as
the result.
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In this cycle, the graphic organizers were used in every stage of teaching
and learning (BKOF, MOT, JCOT, ICOT). In BKOF stage, the students would be
introduced to the graphic organizer of the text entitled “Elephants, The Amazing
Animals”. In MOT stage, the students would learn deeply about the graphic
organizer and how to use it as their guide in writing. In ICOT stage, they would
try to complete the blank graphic organizer with relevant information and develop
it into a report text in group of four. In ICOT stage, they would complete and
develop graphic organizers individually.
2) Allowing the students to use dictionary.
The first supporting action was allowing the students to use dictionary.
Based on the observation result, it was known that the students seemed reluctant
to open their dictionaries when they found some unfamiliar words in reading.
They prefered asking the meanings of difficult words rather than searching the
meanings of difficult words in the dictionary by themselves. In this cycle, the
students would be asked to find the meanings of difficult words from the text by
themselves, and it would be discussed together with the researcher. By allowing
them to find the meaning of difficult words by themselves, they would enrich their
vocabulary and it would have good impacts for their writing task on the next
stages.
56
3) Giving feedback to the students writing
The next supporting action was giving feedback to the students writing.
The feedback would be given during the process of teaching and learning. The
oral feedback would be given to the whole class after they did the exercises. In
this cycle they would also learn to correct their friends’ writings. The reseacher
would also give some feedbacks during the process of writing. By experiencing
this activities, the researcher expected them to be more aware with the
grammatical rules and mechanics of writing aspects.
To support the implementation of graphic organizers, first of all the
researcher made the course grid and the lesson plan, and then consulted it with the
English teacher before the implementation. All the materials included the model
text, worksheets, and the answer sheets needed for cycle 1 were printed and
copied.
4) Scoring the students’ writing
The students’ writing scores in this cycle were used to analyze the
students’ improvement from pre-test score to post-test cycle 1. The improvement
can be seen from the comparison of the mean score from pre-test to post-test cycle
1 in five aspects of writing based on Jacobs et al’s scoring rubric.
b. Action and observation of cycle 1
The implementation of the action in the first cycle was done in three
meetings. The first meeting was on Monday 10 November 2014, the second
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meeting was on Saturday, 15 November 2014, and the third meeting was on
Monday 17 November 2014. The lesson plan in the first cycle focused on writing
a report text based on graphic organizer given.
1) Implementing graphic organizer in the teaching of writing.
In implementing graphic organizer in the teaching of writing, the
researcher used genre based approach. It consisted of four main stages, they were
building knowledge of field, modelling of the text, joint construction of the text,
and independent construction of the text. The followings were the detail
explanation of the activities done in every stage.
a) Building Knowledge of Field (BKOF)
In BKOF stage students were introduced to the context of the report text.
This stage was aimed to build students’ background knowledge of the report text
by exploring the features of the general context and social purposes of the report
text.
This stage was started by having question and answer activities. First, the
researcher showed some pictures of elephants through LCD projector and then
asked the students about what they knew about the elephants. Some of the
students answered that the elephants are big animals, they have wide ears and long
noses. Most of their answers were related to physical characteristics of the
elephants.
__________________________________________________________________
......she showed some pictures of elephants through the LCD projector. She
asked the students “Do you know this animal?” “Yes, elephants” said some
students. Then she continued asked them “Can you tell me what do you know
about the elephants?” some students answered the question together, and she
asked them to answer it one by one. “ The Elephant is big animal, Miss” said by
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Nisa, “They have wide ears and long nose” followed by other students. Most of
their answers were related to physical characteristics of the elephants.
Vignette 3
Report text is a text which presents information about something as it is as
a result of systematic observation and analysis. So the researcher continued
questioning them with some questions that led their thought to other information
related to elephants such as where do elephants live naturally? Do they live in
group or individually? Do they communicate each other? Do you know the
function of certain part of their body?
After having question and answer activities, the researcher presented the
report text entitled “Elephants, The Amazing Animals”. The students were given
time to study the text, including find the meaning of unfamiliar words. After they
had comprehended the text, together with the researcher they were asked to
classify the information stated in the text into some parts. The teacher divided the
text into two parts, general classification and description, and for the description
the researcher divided it again into three parts namely communication,
appearance, and social animal in the form of graphic organizer. Through this
graphic organizer the students comprehended the text easily. They could see how
the ideas connected through this graphic organizer. The students also could see
the content of the text clearly. Since the text was about presenting some
information about elephants, so the purpose of the text was to inform the reader
about elephants. But some students seemed confused about the differences of
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descriptive text and report text. Then the researcher gave short explanation about
it.
.........and suddenly one of the students asked about the differences between report
text and descriptive text “Miss, jadi bedanya report sama descriptive itu apa?”
“Wow, such a good question” and she asked the other students if they kney knew
the answer. One boy said “Ya bedalah, pokoknya beda”, and the others said
“Huuuuuuhhh”. Then she gave a brief explanation about the differences complete
with the example of the sentences, and they responded it by saying “Oooohhhh”.
Vignette 3
This stage was conducted in the first meeting, and the main focus of this
stage was the students’ understanding about the content and context of the report
text. So after this stage, in the end the students would be stimulated to have some
ideas to write a report text about animals.
b) Modelling and Deconstruction of the Text (MOT)
The MOT stage was conducted in the first meeting after the BKOF stage.
After the students knew about the content and the context of report text, they
started to learn deeply about the text related to the structural and language features
of the text.
To enrich students’ knowledge about report text related to animals, the
researcher provided another example of report text. In this stage the students were
asked to study a report text entitled “Koalas”. The students were given time to
read and listed the unfamiliar words, then discussed it together with the
researcher. After the students had comprehended the content of the text, the
researcher explained the generic structures of the text. The generic structures of
report text are general classification and description. The students were asked to
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look at the example of report text entitled “Koalas”, the paragraphs of the text
were labelled based on the generic structure. The first paragraph that explained
about pouched mammals was labelled as general classification. General
classification part introduces the topic of the report text which may include a
definition and indicate a particular aspect of the topic; stating classification of
general aspect of thing which will be discussed in general. The rest of the
paragraphs were labelled as description or some people named it as series of facts.
In the text entitled “Koalas”, the description part presented the information related
to the habitat, appearance, diet, reproduction or life cycle, and interesting fact of
koalas.
Having done with the generic structure, the researcher then explained
about the language features of the text. The researcher explained the language
features through the examples from the text such as the use of verb be (is, are), the
use of verb has and have, the use of action verbs to describe animals’ behaviour,
and the use of passive voice. Some of the students had understood about the
language features, but there were some who still confused. So the researcher
repeated the explanation more.
The next one was about the use of graphic organizer. The researcher
showed the graphic organizer of the same text entitled “Koalas”, and then asked
the students whether they knew the relation between the text and the graphic
organizer or not.
She asked them “Can you see the relation between the text and the graphic
organizers?” “Yes, Miss itu seperti rangkuman cerita dari teksnya itu ya?”
Vignette 3
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The researcher then explained that graphic organizer was kind of summary
or outline of the text which stated important or the main information. The students
would see the relations of the ideas presented. The researcher also stated that
graphic organizers can be used as pre-writing tool that would help the students in
developing and organizing the ideas.
c) Joint Construction of the Text (JCOT)
In JCOT stage the students started to contribute to the construction of the
text. The researcher provides some exercises related to report text. The exercises
would make the students understand with the concept of the report text, so that
they were able to apply it in writing. Some of the activities or exercises were
carried out in the first meeting, and some activities were carried out in the second
meeting.
The first exercise was to arrange the jumbled sentences into a correct
report text. This exercise helped them in term of organization of the text. When
the works were checked, most of their answers were correct. The second and the
third exercise were to complete the sentences with the appropriate verbs provided
and to change the verbs in the sentence into passive forms. From this exercise, the
students learned subject-verb agreement and also it made them more aware with
the grammar rules of report text. After they finished doing the task, we discussed
and checked the works together. When the works were checked, it was known that
there were some students who made mistakes in the use of have/has, and also
are/is. In term of passive sentences, it was known that some of the students did
not know the third forms of the verbs used. Then the researcher asked them to
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open their dictionaries to check the third form of the verb. The researcher also
reminded them about the regular and irregular verbs in searching the third forms
of the verbs.
Having done with the exercises above, then the students were asked to
make groups of four. In the groups of four they were asked to complete the blank
graphic organizer about “Blue Whales” and develop it into a good report text. The
graphic organizer already consisted of some headings of the information needed
in report text such as the classification of blue whales, breathing system, habitat,
blue whales diet, and their life cycle. The first thing to do was completing the
graphic organizer based on the heading of each part. In the groups of four they
shared their ideas and information they knew about blue whales so that their blank
graphic organizers could be completed. The researcher walked around, checked
their progress and also offered some help if needed.
After completing the graphic organizers about the blue whales, the next
exercise was developing it into a report text. They were allowed to use their
dictionaries if they found some difficulties related to the vocabularies. Working in
groups made them did the task quickly. They helped each other and shared their
information in completing the task. However, some students tended to be passive
participant in the groups, only one or two students who did the task actively.
There were still some minutes left before the bell rang. Then the researcher
asked them to exchange their works to other groups. Peer evaluation was done,
the researcher guided them in evaluating the works. The class was noisy, they
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were busy asking the teacher and their friends if they were correct or not. After
they revised their works, then they submitted the works to the teacher.
........The class was noisy, they were busy asking the teacher if their works were
correct or not. “Miss, ini kayak gini bener nggak? (while showing the work). The
teacher then gave feedback to their group....
Vignette 4
d) Independent Construction of the Text (ICOT)
ICOT was done after JCOT stage. This stage was done in the third meeting
of the first cycle. In this stage, they started to write a report text individually. The
students were asked to complete the graphic organizer with the relevant
information and then develop it into a good writing. The graphic organizer helped
the students in generating the ideas, developing information needed for the text,
and organizing the information correctly.
The researcher distributed the last worksheets in cycle 1 to the students.
After they got the worksheets, the researcher explained the questions and the
rules. In this stage the researcher told the students to complete the graphic
organizers about “Kangaroos”. The students worked independently in completing
the task.
The students needed much information to fill the graphic organizers. In
order to get the information, some students were busy asking some information
related Kangaroos to their friends. It was known that some students accessed the
internet to get the information. Then the researcher decided to give some clues to
the whole class. It was done to minimize the possibilty of cheating from the
internet.
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After the graphic organizers were completed, they started to develop their
graphic organizers into paragraphs of report text. During the process of writing,
the researcher walked around the class to check their progress. Some students
asked the English equivalence of some words they wanted to use in their writing.
Although at this stage they should do the task independently, sometimes the
researcher gave them the English words.
After all of them had finished their writing, the researcher asked them to
exchange their works with their friends. The students then did a peer correction
under the researcher’s guide. They were given time to revise their works based on
the feedback given. They were allowed to ask the researcher if there were any
unclear feedbacks.
2) Allowing the students to use the dictionary.
The use of dictionary in writing class was very helpful. The students were
allowed to open their dictionaries when they found unfamiliar words in the text.
The vocabularies used in report text tend to be more scientific than other text
types. In the materials, there were some unfamiliar words such as coastal, cling,
infant, trunk, swat, etc. Then the researcher asked them to check the meanings of
those words in the dictionary.
“Is there any difficult word that you find in the text?” “Yes..”said the
students. “What are they?” asked the researcher, then they came with some
difficults word they found. Then the researcher asked them to open their
dictionary to check the meaning of that words and discuss it.
Vignette 3
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The dictionary was very useful to find the third form of the verbs. When
they wrote passive sentences, they need third form of the verbs. However, they
had limited vocabulary, particularly for the irregular verbs.
Unfortunately, there were only few of the students who brought the
dictionary. So the researcher asked the students to bring the dictionary for the next
meeting. However, the numbers of the students who brought the dictionaries was
increased in the second and third meeting. The researcher also asked them to
consider the context of the text when they searched the meaning of certain words.
3) Giving feedback to students’ writing
There were two types of feedback given in this cycle, they were oral
feedback from the researcher and peer feedback. The oral feedback was given to
the whole class after they did the task. In this cycle, the researcher give some
feedback and discussed the task (jumbled sentences, task related to the verb used,
task related to passive form).
The next feedback was peer feedback. In this cycle, the students in groups
analyzed and gave some corrections to the other groups’ writing. The researcher
guided and monitored them in giving feedback. The task in ICOT stage was also
evaluated through peer feedback.
The teacher focused on some points in guiding them to do the peer
evaluation. The first focus was related to mechanics of writing. Correct spelling of
the words, punctuation, and also capitalization were included. The next focus was
about subject-verb agreement. The last focus was about the content and the
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organization of the text. The researcher walked around and helped them in giving
the feedback. They were allowed to ask the researcher when they found some
difficulties.
After they had finished in correcting their friends’ writing, they could give
back the works. The students then had the opportunities to revise their work
before submitting it to the researcher.
4) Scoring the students’ writing
The pre-test score was taken from individual task before the
implementation of the action. It was on Saturday 8 November, 2014. The post-test
cycle 1 was taken from individual task of ICOT stage at the end of cycle 1
meeting on Monday 17 November 2014.
The following table shows the students’ improvement from pre-test to post
test cycle 1 in each aspects of writing.
Table 6: The comparison of students’ mean score on the five aspects of
writing from pre-test to post- test cycle 1
Aspects of writing
Content Organization Vocabulary Language
use
Mechanics
Pre-test 19,30 13,73 13,24 13,58 3,03
Post-test 1 20,97 14,85 14,36 14,70 3,52
Gain score 1,67 1,12 1,12 1,12 0,49
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c. Reflection
Based on the observation during the research on cycle 1, the team
members did some reflections on the action implemented. They were described as
follows.
The implementation of graphic organizer as visual pre-writing tool helped
the students in writing a report text in some ways. By implementing the graphic
organizer, they could generate their ideas better than before. They were lacked of
ideas and seemed confused about what they should write before the
implementation of the action. However some students still simply put the brief
information in the graphic organizer without develop it. After the implementation
of the graphic organizer, the content and the organization aspects also slightly
improved than before. They knew what kind of information they should write in
report text and organize it correctly based on the generic structure. Although some
students also seemed confused about which part of the graphic organizer that
come first in the paragraphs, the researcher would still implement the graphic
organizers for the next cycle with some additional rules to improve the students'
writing. At the end of cycle 1, the researcher collected the students’ work as a
result of post-test cycle 1. The followings are the examples of students writing.
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Figure 4: The sample of student’s work in completing graphic
organizer in cycle 1
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Figure 5: The sample of student’s writing in post test cycle 1
From the samples of the students’ writing above, it can be conclude that
there were some obvious improvement. Their writings were getting better than
before in pre-test. The following interview transcript also showed the same
conclusion.
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R : Tentang penggunaan graphic organizers untuk kegiatan menulis menurut
ibu bagaimana? (What is your opinion about the use of graphic organizer
in the writing activities, Ma’am?)
ET : Graphic organizersnya cocok mba untuk kegiatan menulis, konsep
tulisannya jadi lebih jelas, informasi yang akan disampaikan di dalam  teks
juga jadi lebih terorganisir. (I think the graphic organizer is the suitable
and relevant media for writing activities, the concept of their writing was
clearer and also the information in the text organized well.)
Interview transcript 9
R : Menurut ibu apakah kemampuan menulis siswa sudah meningkat? (Do
you think the students’ writing skill had improved so far?
ET : Ya kalu peningkatannya ya sudah mulai terlihat mba, yang pas awal kan
mereka disuruh nulis aja masih bingung mau nulis apa, hasilnya mereka
nulis 2-3 kalimat, itupun yang dimaksud tentang apa masih kabur idenya.
Sekarang ya sudah ada peningkatan mba. (Ya their writing skill were
slightly improved, at the beginning they seemed confused about what they
should write, and the result was they only write 2-3 sentences with the
confusing ideas.)
Interview transcript 9
R : Bagaimana, apakah kalian sudah merasa ada peningkatan kemampuan
menulisnya setelah menggunakan graphic organizer? (Do you feel that
your writing skill has improved after using graphic organizer?)
S :Iya, Miss. Graphic organizernya juga membantu ngembangin idenya sama
isi dari teksnya juga, Miss. (Yes, Miss. The graphic organizer helped me in
developing the ideas and the content of the text.)
Interview transcript 10
In completing the graphic organizer given by the researcher, the students
needed much information about the topic used. Because of the limited information
they had, some of them were busy asking about the task to their friends. It was
also known that some students accessed the internet to get the information. After
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the discussion among the team members, the researcher concluded that writing a
report text based on the given topic limited their creative thinking process and
also they did not have much information about the topic given. So, for the next
cycle the team members would revise the task.
R : Untuk cycle kedua mungkin ada yang perlu ditambahkan atau bagaimana
begitu bu? (Do you have some suggestions for the next cycle?)
ET : Begini mbak, untuk menulis report teks kan perlu banyak informasi, jadi
saran saja untuk cycle kedua topiknya mereka milih sendiri saja, hewan
yang paling mereka tahu apa, daripada mereka mengakses internet atau
yang lainnya. (In writing a report text, they need much information about
the topic, so I suggest you to let them choose their own topic abouth the
animals they knew the most. It was used to avoid them from accessing the
internet during the class.)
Interview transcript 11
The group work was not really effective for that meeting, only one or two
students who did the task actively. It can be seen from the following figure.
Figure 6: The students completed the graphic organizer in group
The use of dictionary during the teaching and learning process was very
useful. They could find the meanings of difficult words found in the text. They
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also could find the English equivalence of some words easily. When they had the
dictionaries in their hands, they were more independent in doing the task. The
researcher would still allow them to use the dictionary in teaching and learning
process. The researcher asked them who did not bring the dictionaries in this cycle
to bring them for the next cycle or borrow them before the lesson started.
In summary, the reflection can be seen in the following table.
Table 7: Reflection of cycle 1
Reflection
 The students could generate their ideas better than before. However, some
students still simply put the brief information in the graphic organizer
without develop it.
 The content and the organization of their writing have slightly improved.
However, some students still seemed confused in those parts.
 The students’ comprehension about the generic structure and language
features of the text was better. However, some students still made mistakes
in those areas.
 The students needed much information to complete graphic organizer.
However, they have limited information about the topic given in the task.
 The group work was not really effective, only one or two students who did
the task.
 The use of dictionary during the learning process was very helpful.
However there were many students who did not bring the dictionary.
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2. The report of cycle 2
a. Planning
Based on the discussion among the researcher, the English teacher and the
peer collaborator of the research, the team members decided to continue the action
for cycle 2. Since the students still found some similar problems as in the first
cycle, the team members discussed the actions which would be implemented to
solve the problems. Then the team members decided to focus on the same action
with some revisions.
The planning of the cycle 2 was based on the reflection from the first
cycle. The successful actions were continued and the unsuccessful actions were
revised. Different from the first cycle, the team members planned to let the
students’ creativity developed well by drawing and developing their own graphic
organizer into a report text. The researcher also decided to change the group work
into pairs in the JCOT stage.
The following were the action plans that would be implemented during the
second cycle.
1) Implementing graphic organizer in the teaching of writing.
Based on the discussion and reflection among the members of the
research, it was known that some students still found similar problems as in the
first cycle. It means that the researcher need more efforts to improve their writing
skills. The main action of the research was still implementing graphic organizer in
the teaching of writing.
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In this cycle, the graphic organizers would be used in MOT, JCOT, and
ICOT stages of teaching and learning process. In MOT stage, they would learn a
report text as the input completed with the graphic organizer entitled “Birds”. In
JCOT stage, they would try to complete the blank graphic organizer with the
relevant information from the text. Different from the first cycle, in ICOT stage
they would asked to draw their own graphic organizer and develop it into a well
organized report text.
2) Allowing the students to use dictionary.
Allowing the students to use dictionary was the next supporting action in
this research. Based on the reflection done in the first cycle, the students’
vocabulary mastery was slightly improved after implementing this action. So the
team members decided to continue this action in the second cycle. The activities
would be the same as in the first cycle. The students would search the meanings of
difficult words they found in the text. The dictionaries would also be useful for
searching the english equivalence of some words and the passive forms of some
verbs they use.
3) Giving feedback to the students’ writing
The next supporting action was giving feedbacks to the students’ writing.
By implementing this supporting action, the students would be able to know their
mistakes they made and then they could revise them based on feedbacks given.
Based on the reflection done in the first cycle, the team members decided to
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continue to do this action for the second cycle. As in the first cycle, the feedbacks
would be given during the process of teaching and learning process.
To support the implementation of the action, first the lesson plan was
made. There were two meetings in the second cycle. The materials, the exercises
and also answer sheets were printed and copied. The researcher also had to
prepare the interview guidline and the observation checklists for this cycle.
4) Scoring the students’ writing
The students’ writing scores in this cycle were used to analyze the
students’ improvement from post-test cycle 1 score to post-test cycle 2. The
improvement can be seen from the comparison of the mean score from post-test
cycle 1 to post-test cycle 2 in five aspects of writing based on Jacobs et al’s
scoring rubric.
b. Action and observation of cycle 2
The implementation of the action in the second cycle was done in two
meetings. The first meeting was on Saturday, 22 November 2014 and the second
meeting was on Monday, 24 November 2014. The lesson plan in the second cycle
focused on students’ deep understanding about the use of graphic organizers in
writing. Different from the task in the first cycle, the individual tasks in the
second cycle were drawing their own graphic organizer about certain animal and
then developing it into a report text.
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1) Implementing graphic organizer in the teaching of writing.
In implementing the graphic organizers in the teaching of writing in the
second cycle, the researcher still used genre based approach. The followings were
the detail explanation of the activities done in every stage.
a) Building Knowledge of Field (BKOF)
Since the students already knew about the report text, at this stage the
researcher focused on re-explaining and reviewing the materials from the previous
meetings.
This stage was started by having questions and answers activities. The
teacher recalled their information about the last three meetings. They still
remembered what they had learnt, they mentioned about report text, the purpose
and the generic structure of the text, and they also mentioned about the graphic
organizer as well.
The researcher asked the students “Do you still remember what we have learnt in
the last three meetings?” “Yes...” answered the students. Then the researcher
continued “What we have learnt?”, and the students answered correctly.
Vignette 6
The researcher then discussed their common mistakes they made in the
previous meeting. The researcher reminded them about the capitalization,
spelling, punctuation, subject-verb agreement, and the jumbled ideas also still
found in their writing in the first cycle.
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b) Modelling of the Text (MOT)
In MOT stage, the researcher provided another example of report text.
Different from cycle 1, the model text in cycle 2 was about the animal that
produces eggs. In the first cycle, they studied about mammals animals.
This stage was done in the first meeting of cycle 2. At the beginning, the
researcher provided the students with a model text entitled “Birds”. The
researcher along with the students discussed the content of the text. They listed
the unfamiliar words from the text and searched for the meaning in the dictionary.
After they had comprehended the text, the researcher displayed the graphic
organizer of the text. The researcher reminded them about the relation between the
text and the graphic organizer and the use of graphic organizer to assist them in
writing.
The next activity in MOT stage was explaining the generic structure of the
text. The researcher reminded them about the organization of report text. The
researcher labelled the first paragraph of the model text as general classification.
The rest paragraphs of the text were labelled as the description part or some
people called it series of facts. After that, the researcher reminded them about the
language features and the grammatical rules need to be considered when they
wanted to write a report text.
The students had good understanding in the generic structure or the
organization of the text. It was also known that they had comprehended the
content and the context of report text. Instead, the researcher then focused on
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subject-verb agreement in the sentences they made because of they were still
weak in sentences construction.
c) Joint Construction of the Text
In this stage, the researcher provided some exercises related to report text
and graphic organizer. They worked in pairs to finish the task. This stage was
done in the first meeting of the second cycle.
The first task was to organize the important information from a report text
entitled “Komodo Dragon, King of the Lizard” into blank graphic organizer. The
aim of the first task was to deepen their understanding about how to organize the
important information from the text into graphic organizer.
The students were given a report text entitled “Komodo Dragon, King of
the Lizard” then they were asked to read the text carefully. After that they were
asked to extract the information in the text and completed the blank graphic
organizer of the same title.
“Now, look at the first task. Read the text carefully and then summarize the
importants points of the text into the following graphic organizer”, some students
looked puzzle with the task. Then the researcher use the first sub heading of the
graphic organizer as the example.
Vignette 6
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Figure 7: The students were extracting the information in the text into GO
After the works were checked together, it was known that they were able
to extract the important information in the text and then put it in the correct part of
graphic organizer.
The next task was arranging some jumbled sentences into correct ones.
Since they were still lack in understanding the grammatical rules and language use
aspect in cycle 1, the team members decided to give this task. There were ten
jumbled sentences related to language features of the report text.
After they had finished the task, then the researcher discussed and checked
the answers together. The result showed that most of the students were able to do
the task correctly. The team members assumed that they had better understanding
of the language features and grammatical rules of the report text.
d) Independent Construction of the Text.
Independent construction of the text stage in this cycle was done in the
second meeting. In this stage, the students were asked to draw their own graphic
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organizing web. Different from the first cycle in which they were given a theme
and blank graphic organizer to be completed, in this cycle they were asked to
draw their own graphic organizer as a result of their creative thinking. They could
choose the theme themselves. They could write and give information about any
animals they knew the most.
After they understood with the task and the rules, the researcher
distributed the answer sheets to the students. They started by choosing the certain
kind of animals they want to inform to the readers. After they got the ideas in their
mind, then they started to draw their graphic organizers. The researcher walked
around the class, and checked their progress. Some of them also asked the
researcher about the English equivalence of some words. It can be seen from the
following vignette.
....The researcher walked around the class, and checked their progress by visiting
their table. Some students asked the English equivalence of some words. “Miss,
bahasa inggrisnya cangkang apa?”....
Vignette 7
The students drew their graphic organizers enthusiastically, some of them
also applied different colour in their graphic organizer. Time kept running, and
some students paid too much attention in drawing their graphic organizer, so the
researcher told them that it was not about how perfectly your graphic organizer
but the important things were how the graphic organizer represents their thought
or ideas about some related information. However there were some students who
were able to put their thought and prior knowledge or information about certain
animal they knew in their graphic organizing web quickly. They got the essentials
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thing of drawing graphic organizer was to help and guide them in writing a report
text for the next stage.
Figure 8: The student drew their graphic organizer
Figure 9: The students used pencil colour to draw their GO
The time kept running, so the researcher asked the students who had
finished drawing their graphic organizer to continue to do the next task. The next
task was developing their own graphic organizers into good report text. During
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the process of writing, the researcher walked around and checked their works.
Some students were enthusiastically asked the researcher whether their works
were correct or not.
Time had passed, it was 20 minutes before the bell rang. All of the
students had finished writing their report text. Then the researcher asked the
students to do peer evaluation. The researcher guided them in evaluating their
works. The researcher reminded them about what should be considered in writing
report text. They could edit and revise their works before submitting them to the
researcher.
The time was up, but some students still revise their works. Because it was
break time, the researcher allowed the students to submit the works after the break
time. It was the end of the research, the researcher ended the class and said thanks
for the students for being cooperative during the research.
2) Allowing the students to use dictionary.
Realizing that the use of dictionary in writing was very useful, the
researcher still asked the students to bring their dictionaries in class for this
second cycle. The researcher also allowed the students to use e-dictionary if they
did not bring the printed one to the class. This was done to prevent the students
who did not bring the dictionary from walked around the class and disturbed their
friends by asking for the meaning of certain words or borrowing the dictionary.
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When each student had their own dictionary, this would make them more
independent in doing the task. The classroom also became more conducive, since
they did not walk around the class to borrow the dictionary.
3) Giving feedback to students’ writing
In this cycle the researcher still used peer evaluation which focused on
some points and also self evaluation. The researcher also monitored them in
evaluating their friends’ works. The first two tasks in this cycle were evaluated
through self evaluation, and the rest were analyzed through peer evaluation.
The researcher together with the students discussed the first two tasks.
They evaluated their own work and revised it. Peer evaluation was done for the
last two task, they were drawing their own graphic organizer and developing it
into a well organized of report text.
The researcher gave some points to be considered in correcting their
friends’ works, from how to write a title (capitalization), spelling, punctuation,
subject-verb agreement, and the researcher also told them to make sure if their
text was relevant with the graphic organizer they made.
The researcher and the collaborator moved around from one table to
another and checked their writing. The researcher also gave them some feedback
on their writing. They could ask the researcher or the collaborator about the
feedback. After they had finished correcting their friends’ writing, they could give
back the works. The students then were asked to revise their work before
submitting it to the researcher.
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4) Scoring students’ writing
The post-test cycle 1 was taken from individual task of ICOT stage at the
end of cycle 1 meeting on Monday 17 November 2014, and the post-test cycle 2
also was taken from individual task of ICOT stage at the end of cycle 2 meeting
on Monday 24 November 2014.
The following table shows the students’ improvement from pre-test to post test
cycle 1 in each aspects of writing.
Table 8: The comparison of students’ mean score on the five aspects of
writing from post-test cycle 1 to post- test cycle 2
Aspects of writing
Content Organization Vocabulary Language
use
Mechanics
Post-test 1 20,97 14,85 14,36 14,70 3,52
Post-test 2 23,33 16,09 15,42 15,79 3,57
Gain score 2,36 1,24 1,06 1,09 0,05
c. Reflection
After the implementation of the actions on cycle 2, the researcher and the
collaborators did some reflections. Based on observation conducted during the
research, the teaching and learning process ran well. The implementation of
graphic organizer was successful to improve students’ writing skill.
Through the implementation of graphic organizer in this cycle, the
students got deepen understanding about writing especially report text. The
students could extract the important information from the text they had read as a
model before they started writing. Their jumbled ideas can be organized well
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through graphic organizer. The content and organization aspects of their writing
also improved a lot than before.
Allowing them to choose their own topic also made them more
enthusiastically in doing the task. When they knew much information about the
topic they choose, they did the task better. They were enthusiastically in drawing
their graphic organizer, even some of them were colouring their graphic organizer.
Figure 10: The sample of graphic organizer made by student
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Figure 11: The sample of student’s writing in pos-test cycle 2
The sample above showed that the student still made some mistakes, but
they were not as many as the mistakes in the previous cycle. It can be conclude
that their writing was getting better than before. The following interview
transcript supported the previous explanation.
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R : Menurut kalian bagaimana belajar menulis menggunakan graphic
organizer? Membantu atau tidak? ( In your opinion, did the graphic
organizers help you in writing a report text?)
S : Iya membantu mbak, jadi ada panduan gitu mbak pas mau nulis. (Yes, it
helped us, Miss, the graphic organizers were just like our guidance in
writing.)
Interview transcript 12
R : Apakah kalian sudah merasa ada peningkatan kemampuan menulisnya
setelah beberapa pertemuan kemarin? (Do you feel that your writing
ability improved after some meetings ago?)
S : Ya meningkatlah mbak, tiap hari tugasnya nulis terus. (Yes Miss, because
of the writing tasks in every meeting.)
Interview transcript 13
R : Menurut ibu apakah graphic organizers cukup membantu dalam
meningkatkan kemampuan menulis siswa? (In your opinion, did the
graphic organizers help the students in improving their writing skill?)
ET : Iya cukup membantu mbak, sesuai juga dengan report teks yang sedang
dipelajari. Mereka juga terlihat lebih antusias di cycle kedua ini, mereka
seneng disuruh gambar dan ngembangin idenya secara bebas. (Yes, it
helped a lot, the graphic organizers were quite appropriate with report
text. They also seemed more enthusias in the second cycle, they were
happy drawing and developing their own ideas.)
Interview transcript 15
R : Li, gimana menurutmu graphic organizer cukup membantu nggak untuk
ningkatin kemampuan nulisnya anak anak? (Did graphic organizers help
the students in improving students’ writing skill?)
C : Iya menurutku graphic orgnizers itu media yang lumayan efektif kok,
mereka jadi tau apa aja yang mau ditulis.(In my opinion, the graphic
organizers were quite effective media in teaching writing, it made them
know what they were going to write.)
Interview transcript 16
The use of dictionary also helped them a lot in writing class. They could
find the meaning of the unfamiliar words they did not know. When they started
writing, they could use the dictionary to find the equivalence of some words in
English. By experiencing this activity, their abilities in choosing appropriate
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words also improved. Overall, their vocabulary mastery had increased
significantly from the first meeting to the last meeting of this research.
The feedback given during the process of research also improved their
writing ability. By experiencing this activity, they were more aware with their
writing. Then they were more carefull in writing, and considering the grammatical
rules and also the mechanics of writing. From the students’ writing in post-test 2,
it was known that their mistakes had decreased than before.
C. General Findings and Discussion
This research was done in two cycles. Based on the observation and
analysis done during the process of the research, some points could be concluded
as follows.
1. The use of graphic organizer improved the students’ writing skill in some
aspects. The use of graphic organizers helped students in generating ideas and
writing their thoughts on paper. By implementing graphic organizers in writing
class also helped students keep to the topic by having their ideas in front of
them while they were writing as the guidance.
2. The use of dictionary in the teaching and learning process helped them in
finding the meaning of some difficult words and also enriched their vocabulary
mastery.
3. The implementation of genre based approach (BKOF-MOT-JCOT-ICOT)
helped them in understanding the text type better.
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4. By experiencing the process of writing (planning, drafting, revising/editing,
final draft), the students were more aware with the grammatical rules of the
text, they can look back to their work and revise the mistakes. As a result, they
gained better score after the implementation.
5. Allowing them in choosing their own topic made them more creative in
writing. They could explore their prior knowledge better than writing from
given topic.
6. There was a change on the students’ behaviour and their motivation toward
English learning. Previously, the students were shy to ask some questions when
they found some difficulties. However, after the action they were
enthusiastically asked some questions when they found difficulties.
7. The improvement also can be seen from the students’ writing score. The scores
were collected by conducting pre-test and post-test. The mean score of pre-test
is 62,88 and the mean score of post-test cycle 2 is 74,21. Therefore the
students’ mean score increased 11,33.
The improvement of students’ writing skill can be seen from the following
progress table. The following table shows the progress of the teaching and
learning process from pre-cycle, cycle 1, and cycle 2.
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Table 9 : The Progress of the Students’ Writing from Cycle 1 to Cycle 2
Preliminary condition Cycle 1 Cycle 2
The writing activities
mostly focused on
making sentences based
on given grammatical
formulas.
The teacher provided
more various writing
activities
There were more
opportunities for the
students to write a
whole piece of the text.
The students seemed
confused when they
were asked to write a
report text. They found
it difficult in generating
the ideas in their mind.
By implementing graphic
organizer, some of the
students could generate
their ideas easier than
before.
Most of students were
able to generate their
ideas in form of graphic
organizers.
Some of the students
still confused with the
organization of the text
and generic structure of
the text. The teacher still
found jumping ideas
from their writing.
Almost all of them
understood with the
organization of the text.
All of them knew the
organization of the text,
and it was known from
their well organized
paragraphs of report
text.
The students had limited
vocabulary mastery
Allowing them to open
their dictionary had been
increased their
vocabulary mastery. They
used more various
English words than
They were able to
choose the appropriate
words in their writing.
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before.
The students had
difficulties in writing the
text with the use of
correct grammar.
Some mistakes still found
in their writing, although
it had been decreased
than before.
There were still a few
mistakes found in their
writing.
From the findings of the research above, it can be conclude that there were
some improvements of students writing skill after the implementation of graphic
organizer. By conducting this research, it was found that graphic organizers could
improve student writing skill in generating ideas. It is supported by the theory
stated by Sorenson (2010) that graphic organizers are drawings or maps that show
how ideas connect. In addition Tracey Sherrock (2008) stated that graphic
organizers can help writers keep to the topic by having their ideas in front of them
while they are writing.
The implementation of genre based approach (BKOF-MOT-JCOT-ICOT)
helped them in understanding the text type better. It is in line with Feez and Joey
(2003) who stated that the cycle of teaching and learning activities in the genre-
based approach consists of five stages. Those stages are building knowledge of
field, modelling of the text, joint construction of the text, independent
construction of the text, and linking to related text. Each stage is designed with
different activities that enable them to comprehend the text type.
By experiencing the process of writing (planning, drafting,
revising/editing, final draft), the students were given opportunities to look back
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and revise their writing before submitted the final version. It is in line with Brown
(2001) who sees writing as a process; writing is a thinking process.
The feedback given during the process of research also improved their
writing skill. Through the feedback given, they could know their mistakes and
they could revise it in the process of writing. It is in line with Nation (2009) that
there are two beneficial points of feedback given for the students. First, feedback
is a potential way for students to know views of the readers of their performance.
Second, feedback on the content of students’ writing can do a lot to increase the
amount of writing that students do if it is positive and is given positively.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS
This chapter presents three parts, namely conclusions, implications, and
suggestions. Each part is presented below.
A. Conclusions
The research was conducted at SMP N 9 Yogyakarta. The subjects of the
research were 33 students of IX B class. The study is action research. The
researcher used graphic organizer to improve students’ writing skill.
The findings in chapter IV shows that the students’ writing skills was
improved after the implementation of graphic organizer in writing process. In this
research, the students implemented graphic organizer in pre-writing stage. By
implementing this type of graphic organizer in writing report text, the students
were able to organize their information about the topic easily. In addition to that,
other supporting media and activities conducted in this research were really
helpful for improving their writing skills.
The students’ improvement can be seen from two kinds of data, qualitative
data and quantitative data. From the qualitative data, it was known that the
students’ writing skills was improved in some aspects. The use of graphic
organizer could improve students’ writing skill in generating ideas. The content of
their writing were acceptable and relevant since they could develop the
information they have in form of graphic organizer easily. Their writings were
also well organized than before. They also had more knowledge about report text,
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the graphic organizer, and the grammatical rules of the text from the exercises
given to the students. By studying various titles of report text and allowing them
to use the dictionary, their vocabulary mastery was improved too. There was also
an improvement on the students’ behaviour. They were more motivated in writing
class and their involvement was increased too. They were not shy anymore to ask
to the teacher if they found some difficulties. Besides, in terms of quantitative
data, the improvement can be seen from their writing scores. The scores were
taken three times, pre-test, post-test cycle 1, and post-test cycle 2. The students’
mean score in pre-test was 62,88, and it increased to 68,40 in post-test cycle 1,
and 74,21 in post-test cycle 2. The gain score from the pre-test to the post-test was
11,33.
From the explanations above, it can be concluded that the graphic
organizers was an effective pre-writing tool to improve IX grade students’ ability
in writing report text.
B. Implications
Based on the conclusions, some further implications could be made. The
implications of this research were presented bellow.
1. The use of graphic organizers in teaching writing could improve students’
writing skills in generating ideas. Therefore, it is important to choose
appropriate media in writing activities. The graphic organizer is one of helpful
pre-writing tool to help the students in generating their ideas and keeping their
ideas in front of them as guidance.
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2. The students’ writing became more knowledgeable and relevant since they
could develop the information they have in form of graphic organizer easily.
This implies that the students could use the graphic organizers to help them in
classifying and developing the information they have into good paragraphs.
3. The use of dictionary was very helpful to find the meaning of unfamiliar words
and also to find the appropriate form of the words. This implies that the
students should bring their dictionary in English class.
4. Providing some exercises related to language features of the text also made
them more aware with the grammatical rules used in the text. This implies that
it is important for the teacher to provide some relevant exercises and practices
before asking them to write a text.
5. Evaluating and giving feedback to their works could improve the language use
and mechanics aspects. Through the feedback given, they knew their mistakes
and they would be more aware for the next writing task. This implies that the
teacher should give feedback on students’ work.
6. Creating friendly atmosphere in the classroom could improve their motivation
in learning process. This implies that the friendly atmosphere will make them
more confident and motivated to learn. It will also reduce their anxiety and
make good communication between them.
96
C. Suggestions
After conducting this research, the researcher proposed some suggestions
for the English teacher, students, and other researchers. Each part is presented
below.
1. For English Teachers
Based on the result of this research, it is concluded that graphic organizers
are effective media to improve students’ writing skills. Therefore, the English
teacher can use and apply graphic organizers in teaching and learning process
specially for writing skills. The English teacher may develop and explore more
about the graphic organizers to adjust the materials and the students’ needs and
conditions. In addition, the teacher should maximize the facilities provided in
school to support the teaching and learning process.
2. For the Students
The graphic organizer was a helpful pre-writing tool that would stimulate
the students’ ideas in writing report text. Therefore, it is suggested for the students
to continue writing by using graphic organizers as the clue to help them in
develop their ideas in organized way. They can modify the graphic organizers
based on their needs. Moreover, they should maintain their motivation and their
willingness toward English learning for their own benefits.
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3. For other Researchers
This research is conducted because the researcher found some problems
related to writing skills faced by the students. The researcher has not solved all of
the problems yet because of limited time and ability. So that for other researchers
may conduct further research to solve the problems. This study can be used as an
additional reference for them who want to conduct similar research.
97
References
Brown, H.D. 2001. Teaching by Principle: An Interactive Approach Language to
Language Pedagogy: 2nd Edition. White Plains, New York: Pearson
Education.
_______________. 2004. Language Assessment: Principles and Language Practice.
New York: Longman.
Burns, A. 2010. Doing Action Research in English Language Teaching: A Guide for
Practitioners. New York: Routledge.
Bromley, K., Irwin-DeVitis, L., and Modlo, M. 1995. Graphic Organizers: Visual
Strategies for Active Learning. New York: Scholastic Professional Books.
Byrne, D. 1993. Teaching Writing Skill. London: Longman Group UK Limited.
Ellis, E. and Howard. P. 2005. Graphic Organizers: Power Tools for Teaching
Students with Learning Disabilities. The University of Alabama.
Emerson, K. and Maxwell T.W. 2011. Graphic organisers and writing performance:
Improving undergraduate competence using action research in a workplace
internship.Work Based Learning e-Journal, Vol. 2, No.1
Hanson, A. 2002. Visual Writing. New York: Learning Express.
Harmer, J. 1998. How to Teach English: An Introduction to the Practice of English
Language Teaching. New York: Longman
_____________. 2006. How to Teach English. London: Pearson Education Limited
_____________. 2007. How to Teach Writing. New York: Longman
Hyland, K. 2003. Second Language Writing. Cambridge: Cambridge University
Press.
Lancaster, K. 2013. An Examination of Using Graphic Organizers to Teach Writing:
A case study. Easter Illinois University.
Langan, J. 2008. College Writing Skill (Revised Edition). New York: Mc. Graw-Hill.
98
Miller, A.S. 2011. Using Graphic Organizers to Increase Writing Performance.
Master’s Project. State University of New York at Fredonia.
Richards, J. C., and. Renandya, W.A. 2002. Methodology in Language Teaching: An
Anthology of Current Practice. Cambridge: Cambridge University Press.
Richards, J. C. 2005. Communicative Language Teaching Today. New York:
Cambridge University Press.
Sakolik, M., Nunan, D. 2003. Practical English Language Teaching.
San Francisco: The McGraw-Hill Companies.
Sharrock, T. 2008. The Effect of Graphic Organizers on Students’ Writing. Kennesaw
State University.
Sorenson, S. 2010. Webster’s New World: Student Writing Handbook: 5th Edition:
Wiley Publishing.
Spratt, M., Pulverness, A.,, and Melanie, W. 2005. The TKT (Teaching Knowledge
Test) Course. Cambridge: Cambridge ESOL
Susilohadi, G. et al. 2008. Contextual Teaching and Learning, Bahasa Inggris
Sekolah Menengah Pertama/Madrasah Tsanawiyah Kelas IX. Jakarta: Pusat
Perbukuan, Departemen Pendidikan Nasional.
Weigle, S. C. 2009. Assessing Writing. Cambridge: Cambridge University Press.
Westwood, P. 2008. What Teachers Need to Know about Reading and Writing
Difficulties. Victoria: ACER Press.
99
APPENDIX A:
VIGNETTE
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VIGNETTE
Vignette 1
Classroom Observation
September 2014
The lesson began after the flag ceremony. When the teacher came to the
class, some students still sat outside the classroom. She then asked them to enter
the class. The teacher started the lesson by greeted the students “ Good morning
everybody?” and the students answered “Good morning Ma’am”. After that she
asked one of the students to lead a prayer before the lesson started. One of the
students lead a prayer “Lets pray together, prayer begin” “Finish.” Then she
continued by asking the students “Who is absent today”, “Nihil” said the students.
Next, she asked the students to move their seat as usual.
The teacher asked the students to open the textbook on certain page. She
asked them to study an example of procedure text. The topic of the text was how
to make fried rice. Some students asked  the meaning of some words they did not
know to the teacher. They seemed reluctant to open the dictionary to find the
meaning of the difficult words. After that, the teacher asked them some questions
related to the text. Some students tried to answer the teacher’s questions, but some
others were busy with their stuff. The students who sat at the back row were noisy
and did not pay to the teachers’ explanation.
The teacher explained the language features found in the text. After that,
the teacher asked them to open their LKS and did some exercises. The students
seemed bored when they did the exercises. Then the teacher asked some of the
students to write the answers in the whiteboard. She checked and discussed the
answer together.
She continued with the other exercises in LKS, but the bell was ringing.
She asked them to do the exercises for their homework. She also asked them to
find the similar text about procedure from internet for next meeting. She ended the
lesson and left the class after saying good bye.
Vignette 2
Pretest
Saturday 8 November, 2014
The teacher and the reseacher entered to the classroom. The students were
not ready yet for the lesson, some students were busy with their gadget, and some
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others were busy talking with their friends. She then asked the students to sit on
their own chairs. She started the lesson by greeted the students “Good morning
everybody?” and the students replied “Good morning, Ma’am”. After that she
asked one of the students to lead a prayer before the lesson started. One of the
students lead a prayer “Lets pray together, prayer begin” “Finish.” Then she
continued by asking the students “Who is absent today”, “Nihil” said the students.
Next, she asked the students to move their seat as usual.
After the students were ready for the lesson, then she introduced me to the
students. She told them that I would conduct a research in this class, and asked
them to be cooperative with me. The teacher then told me that I could start the
lesson. Before I started the lesson, I also greeted them first. “Hi, good morning
class?” “Good morning, Miss”. After a brief introduction, I told them about the
research schedule. I told them that I would conduct a pretest on that day, and their
respons were “Yaaaaaahhh”.
The researcher then distributed the worksheets for the pre-test. The pre-
test was about writing a report text about an animal, they could choose what
animals they would inform in their report text on their own. At the beginning, they
seemed confused about what they should write. So the researcher decided to give
some clues to the students. “ You can start it by making an outline first. For
example if you want to write about elephants, you  may start with their habitat, the
part of their body and its function, and so on.”
The researcher walked around the class to check their progress in writing.
When they were writing their report text, some students asked some questions to
the reseacher such as “Miss, Bahasa Inggrisnya mengais-ngais apa?” and then
followed by other students who asked the english words for some words in
Bahasa Indonesia. Then the researcher told them that they could open their
dictionary if needed.
Time was almost up, some students had finished their work and some
others still writing. Then the researcher asked the students who had finished their
work to check their work again. Time had passed, the bell was ringing, the
students were asked to submit all of their work.
The researcher ended the lesson “Well, I think that’s all for today”
“Before I leave the class, do you have any questions?” “No” said the students.
“Ok then, thank you very much for today” “See you on the next meeting”, “See
you, Miss” said the students.
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Vignette 3
Cycle 1 meeting 1
Monday 10 November, 2014
It was on Monday 10 November 2014, the first meeting on cycle 1 of the
research. The lesson began after the flag ceremony. The researcher entered the
class at 08.20 after the bell rang. She greeted the students “ Hi, good morning
everyone?” and they answered “Good morning, Miss”, “Okey, before we start our
lesson today, please one of you lead a prayer first”. After all of them sit on their
chairs, one of the students lead a prayer “Lets pray together, prayer begins”
“Finish”. Then she greeted them “How are you today?” “I am fine, thank you, and
you?” said the students, “ I am fine too, thank you.” the she asked them “Who is
absent today” “Nihil” said some of the students.
The researcher prepared the materials, she showed some pictures of
elephants through the LCD projector. She asked the students “Do you know this
animal?” “Yes, elephants” said some students. Then she continued asked them
“Can you tell me what do you know about the elephants?” some students
answered the question together, and she asked them to answer it one by one. “ The
Elephant is big animal, Miss” said by Nisa, “They have wide ears and long nose”
followed by other students. Most of their answers were related to physical
characteristics of the elephants.
Report text is a text which presents information about something as it is as
a result of systematic observation and analysis. Since the materials were about
report texts, so she continued questioning them with some questions that led their
thought to other information related to elephants such as “Where do elephants live
naturally?” “Do they live in a group or individually” “Do they communicate each
other” “Do you know the function of certain part of their body?”. Some of them
answered it correctly, but the others seemed confused with the questions.
The teacher then distributed the handouts that consisted of two models of
report text. She asked them to read the first model of report text entitled
“Elephants, The Amazing Animals”. They were given time to read and studied the
text. She walked around the class to make sure that they read the text. After they
finished, they discussed the text together included the meaning of difficult words
they found. “Is there any difficult word that you find in the text?” “Yes..”said the
students. “What are they?” asked the researcher, then they came with some
difficults word they found. Then the researcher asked them to open their
dictionary to check the meaning of that words and discuss it.
She then showed the graphic organizer of the text with the same title. In
the graphic organizer, there were two main part the genaral classification and
description. She divided the description part into three different sub part namely
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communication, appearance, and social animals. She asked them “Can you see the
relation between the text and the graphic organizers?” “Yes, Miss itu seperti
rangkuman cerita dari teksnya itu ya?” “Iya bisa dikatakan seperti itu”. Through
this graphic organizer the students comprehended the text easily. They could see
how the ideas connected, and they could see the main content of the text.
She asked the students “Have you all understood?”, “Any questions so
far?” and suddenly one of the students asked about the differences between report
text and descriptive text “Miss, jadi bedanya report sama descriptive itu apa?”
“Wow, such a good question” and she asked the other students if they kney knew
the answer. One boy said “Ya bedalah, pokoknya beda”, and the others said
“Huuuuuuhhh”. Then she gave a brief explanation about the differences complete
with the example of the sentences, and they responded it by saying “Oooohhhh”.
In Modelling of the text stage, the teacher provided the students with
another example of report text entitled “Koalas”. The students were given time to
read and listed the unfamiliar words from the text. After the students had
comprehended the content of the text, the researcher explained the the generic
structure of the text. She asked them “Do you know the generic structure of the
text?” some students were busy opening their English book, and soon they
answered “General classification and description, Miss.” She then displayed the
report text on the screen, she labelled the first paragraph as general classification
and the rest of the paragraphs as description. She explained to them that the
general classification part introduced the topic which may include a definition and
indicated a particular aspect of the thing, and also stated classification of general
aspects. The rest of the paragraphs of the text were labelled as description or some
people named it as series of facts. She explained to them that in the text entitled
“Koalas” the desription part presented the information related to the habitat,
appearance, diet, reproduction or life cycle, and interesting facts of koalas.
After they learned about the generic structure, she then explained about the
language features of the text. She explained the language features through the
examples from the text such as the use of verb be (is, are), the use of verb has and
have, the use of action verb to describe animals’ behaviour, and the use of passiv
voice. Some of the students had understood with the explanation, but some others
seemed confused with the explanation. She asked “ Is everything clear, class?”
“Apakah sudah jelas?bisa dipahami penjelasan Miss tadi?” they responded
“Jelaaasss” but some others said “Nggak dong aku Miss, bingung”. So the teacher
repeated the explanation once more.
The next explanation was about the use of graphic organizing web. She
showed the graphic organizer of the same text entitled “Koalas” then asked the
students “Do you find a relationship between the text and the graphic organizer?”
and they answered “Yeeessss.” She then explained that graphic organizing web
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was kind of summary or outline of the text which stated important or main
information. The main goal of a graphic organizing web is the extraction of
information. She also told them that the graphic organizer can be used as pre-
writing tool that would help them in developing and organizing the ideas. This
would help them in extracting information and ideas in their mind in order to
make a new text.
After they got all the explanation related to report text, the teacher gave
some task to check their understanding. The first task was about arranging
jumbled sentences of a short report text entitled “Sun Bears”. This task was done
orally, and they could do the task easily. This task helped them in term of
organization of the text, and also made them more aware with the generic
structure.
The second task was completing the sentences with the appropriate verb
provided. They learned the subject-verb agreement through this task. When the
works were checked, it was known that some students still found some difficulties
in the use of auxiliary verb is/are and also have/has.
Finally, the bell rang. “Well, the time is over” “Thanks for today and see
you on next meeting”, and the students answered “ See you, Miss”
Vignette 4
Cycle 1 meeting 2
Saturday, 15 November 2014
08.20 a.m – 09.40 a.m
It was on Saturday, November 15 2014, the second meeting of the first
cycle. The teacher entered the class at 08.20 after the bell rang. She greeted the
students “ Hi, good morning class?” and they answered “Good morning, Miss”,
then she asked one of them to lead a prayer first, after that she checked the
attendance list.
The teacher asked them about the lesson of the previous meeting. “Do you
remember what we learnt in the last meeting?” “Yes... report text, Miss”. After a
brief summary of the previous meeting, then she continued the lesson. From the
previous meeting, they still had one exercise left. It was about passive sentences.
The students were given time to do the task. When the works were checked
together, it was known that sometimes they were doubt whether the verb was
irregular or regular verb. The the researcher told them to open their dictionary
when they found the similar problems.
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In this meeting they were asked to complete the blank graphic organizer
entitled “Blue Whales” in group of four. She distributed the worksheets to the
students. After they got all of the worksheets then she explained the command and
the rules of the task. They were asked to fill the blank graphic organizer with the
relevant information about the topic. They started to complete the blank graphic
organizer, and the teacher walked around the class during the process of writing.
After they had finished in completing the graphic organizer, they could
move to the next task. “Have you done in completing the graphic organizer?asked
the teacher. “Yes..” “Not  yet” said the students. Then she asked the group who
had finished completing the graphic organizer to develop it into report text. The
teacher walked around the class, visited them group per group, and encourged
them in writing the text.
After they had done with their writing, the researcher asked them to
exchange their works to other group. Peer evaluation was done, the researcher
guided them in evaluating the works. The teacher explained some points to be
considered in corecting their works. The class was noisy, they were busy asking
the teacher if their works were correct or not. “Miss, ini kayak gini bener nggak?
(while showing the work). The teacher then gave feedback to their group. After
that another group also asked the similar thing. So the researcher came to them
group per group and gave feedback on their writing. They could revise their works
after given feedback by other groups and the teacher. They submitted their works
to the teacher when they done with all of the task.
Finally, the bell rang. “Well, the time is over” “Thanks for today and see
you on next meeting”, and the students answered “ See you, Miss”
Vignette 5
Cycle 1 meeting 3
Monday, 17 November 2014
08.20 a.m – 09.40 a.m
It was on Monday, November 17 2014, the third meeting of the first cycle.
The teacher entered the class at 08.20 after the bell rang. She greeted the students
“Hi, good morning class?” and they answered “Good morning, Miss”, then she
asked one of them to lead a prayer first, after that she checked the attendance list.
The teacher gave their works back from the previous meeting with some
correction. “These are your writing” then she called their name one by one. When
all of the students had got their works back, she told them the common mistakes
they made in their writing.
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After they discussed the common mistakes together, then she asked them
to revise their works based on the feedback given. “Now, please revise your
works based on the feedback given” “You can rewrite your revised work and
submit it to me”. During the process of revising their works, some students asked
the unclear feedback given in their works. So she explained it personally to that
student. She moved around the class and asked the others students if there were
any unclear feedback. She offered some helps to the students who needed it.
Time had passed, this activity lasted until the bell rang. Finally all students
submitted their works. She ended the lesson “Okey, thanks for today, and see you
all again on Saturday” and the students aswered “See you, Miss”.
Vignette 6
Cycle 2 meeting 1
Saturday 22 November, 2014
08.20 a.m – 09.40 a.m
It was on Saturday, 22 November 2014, the first meeting of the second
cycle. The teacher entered the class at 08.20 after the bell rang. Some students
were busy doing the homework from another subject, so she asked them to close
their book and be ready for English subject. After they were ready for the lesson
so then she greeted them by saying “Assalamualaikum warohmatullahi
wabarokatuh” “Wa’alaikumsalam warohmatullohi wabarokatuh” “Hi, good
morning class?” and they answered “Good morning, Miss”, then she asked one of
them to lead a prayer first, after that she checked the attendance list.
“Are you ready for the class?” “Yes”. Then the researcher asked the
students “Do you still remember what we have learnt in the last three meetings?”
“Yes” answered the students. Then the researcher continued “What did you
learn?” some students replied “report text”. However some others students did not
pay attention to the teacher. She then reviewed and discussed the previous
materials. She discussed the common mistakes that students made in the previous
meetings.
After reviewing the previous meetings, she then distributed the model text
entitled “Birds”. She then discussed the content of the text together with the
students. After they had comprehended the text, she displayed the graphic
organizer of the text. She reminded them about the relation between the text and
the graphic organizer and the use of graphic organizer to help and guide them in
writing. She also reminded them about the generic structure and language feature
of the text. “Do you remember the generic structure of the report text?” “Yes,
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Miss. They are general classification and description” “Oh great, you still
remember it”. “Do you have any questions so far?” “No”.
After that, they moved to next task. The first task was to organize the
important information from a report text entitled “Komodo Dragon, King of the
Lizard” into blank graphic organizer. The aim of this task was to deepen their
understanding about how to organize the important information from the text into
graphic organizer. In this task, the students were asked to extract the information
from the text and complete the graphic organizer. After that, the works were
checked together. The next task was arranging some jumbled sentences into
correct ones. After they had finished the task, she then discussed and checked the
answer together.
The time was up. At last she closed the class by greeting the students.
Vignette 7
Cycle 2 meeting 2
Monday 24 November, 2014
08.20 – 09.40 a.m
It was on Monday, 24 November 2014, the second meeting of the second
cycle. The teacher entered the class at 08.20 after the bell rang. Some students
were busy talking to their friends, and some boys were busy playing their guitar at
the back seat. After they were ready for the lesson then she greeted them by
saying “Assalamualaikum warohmatullahi wabarokatuh” “Wa’alaikumsalam
warohmatullohi wabarokatuh” “Hi, good morning class?” and they answered
“Good morning, Miss”, then she asked one of them to lead a prayer first, after that
she checked the attendance list. She told them that it was their last meeting for the
research, and asked them to be cooperative and optimize their effort to do the task.
Continuing previous meeting, the students were asked to draw and develop
their own graphic organizers. They can choose their own topic. They could write
and give information through graphic organizers about animals they knew the
most. She asked “Do you understand with the task?” “No”. Then she repeated the
instructions. After the students understood with the task, she asked them to start
working. They started by choosing the certain kind of animals they want to inform
to the readers. After they got the ideas in their mind, then they started to draw
their graphic organizers. She then walked around the class, and checked their
progress by visiting their table. Some students asked the English equivalence of
some words. “Miss, bahasa inggrisnya cangkang apa ya?
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The students drew their graphic organizers enthusiastically, some of them
also applied different color in their picture. Time flew so fast, and some students
paid too much attention in drawing their graphic organizer, so she reminded them
that they need to develop their graphic organizers into a whole piece of report text.
The important things were how their graphic organizers represent their thought.
Through this activity, they got the essentials thing of drawing graphic organizer
was to help and guide them in writing a report text.
Time kept running, so she asked the students who had finished drawing to
continue to do the next text. The next task was developing their own graphic
organizers into good report text. During the process of writing, the researcher
walked around and checked their progress. Some students were enthusiastically
asked the researcher whether their works were correct or not. Time had passed; it
was about 20 minutes before the bell rang. All of the students had finished writing
their report text. Then she asked them to do peer evaluation with researcher and
collaborator guide. After the evaluation, they revised their works before submitted
it to the teacher. The ball was rang, but some students still revise their works. So
then she allowed them to submit the works after the break time.
Since it was the end of the meeting and the end of the research, she gave reward to
the students. She closed the lesson by greeted all the students “Good bye, see you
next time” “See you”
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APPENDIX B:
INTERVIEW
TRANSCRIPT
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INTERVIEW TRANSCRIPT
Interview 1
Interview with the English Teacher
October 2014
R : The Researcher
ET : English Teacher
R : Selamat pagi bu, perkenalkan saya Iqlima dari PBI UNY.
ET : Oh iya mbak, selamat pagi, ada apa?
R : Begini bu, saya berencana melaksanakan penelitian untuk skripsi saya di
kelas ibu, bagaimana ya bu diperbolehkan atau tidak?
ET : Oh ya boleh mbak, mau penelitian tentang apa?
R : Action Research bu.
ET : Action Research? Kemarin juga baru ada yang selesai penelitian di kelas
IXC, Action Research juga untuk narrative text. Berarti nanti mbaknya
jangan dikelas C lagi ya?
R : Oh iya bu, nanti saya bisa penelitian kelas mana ya bu?
ET : kelas IX B saja mbak,
R : Oh nggih bu, saya bisa observasi dikelas B dulu?
ET : Oh ya monggo, saya ngajar kelas B hari senin dan sabtu jam ke 3-4.
R : Baik bu, terima kasih. Untuk surat ijin penelitiannya nanti boleh
menyusul ya bu?
ET : Iya nggak papa mbak..
R : Terima kasih bu, mungkin in dulu saja, nanti kalau ada yang perlu
ditanyaka lagi saya kesini lagi.
ET : Iya mbak, sama-sama.
Interview  2
Interview with the Headmaster
October 2014
R : The Researcher
H : The Headmaster
R : Assalamu’alaikum, selamat pagi bu?
H : Waalaikum salam, pagi mbak ada apa ya?
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R : Begini bu, saya Iqlima dari Pendidikan Bahasa Inggris UNY, mau
meminta izin untuk penelitian di SMPN  9 bu.
H : Oh mau penelitian to? Ya, boleh boleh saja mbak, asalkan guru yang
bersangkutan memperbolehkan.
R : Iya bu, kemarin sudah menghubungi Bu Diah dan beliau
memperbolehkan.
H : Ya berarti tinggal diurus saja surat dari kampus dan Dinas Perizinannya,
sudah tahu prosedurnya kan?
R : Iya bu, sudah.
H : Nanti kalau surat izinnya sudah ada, tinggal masukin ke TU saja mbak.
R : Iya bu, terima kasih atas izinnya.
H : Ya, sama-sama  mbak.
Interview 3
Interview with the English Teacher
October 2014
R : The researcher
ET : The English teacher
R : Selamat siang bu,
ET : Eh, selamat siang mbak iqlima, yang mau penelitian itu ya?
R : Iya bu, maaf  kalau mau menanyakan beberapa hal terkait pembelajaran
Bahasa Inggris di kelas ibu sebelum penelitian dimulai, ibu hari ini ada
waktu  tidak ya?
ET : Oh ya bisa mbak, mau  tanya apa?
R : Begini bu, ibu biasanya aktifitasnya apa saja dalam mengajar Bahasa
Inggris khususnya writing bu?
ET :Ya biasanya ngerjain LKS mbak, latihan-latihan soal gitu. Mereka kan
sudah kelas IX, sebentar lagi UN jadi latihannya diperbanyak untuk
reading, kadang listening. Kalau writing biasanya menyusun kalimat
dengan grammar yang tepat seperti itu mbak.
R :Berarti kalau writingnya cenderung fokus ke grammar ya bu?
ET : Iya mbak, untuk writing yang seutuhnya memang agak kurang. Untuk
menambah wawasan mereka tentang teks tertentu kadang saya suruh
mereka untuk browsing contoh jenis teks yang sedang dipelajari untuk
kemudian dianalisa generic structurenya mbak.
R : Biasanya kalau writing pakai medianya apa nggih bu?
ET : Paling sering ya gambar mbak.
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R : Menurut ibu untuk kemampuan menulis siswa khususnya kelas IX B
seperti apa bu?
ET : Kelas IX B itu memang bukan yang unggulan mba, kemampuan
menulisnya ya sedanglah  mbak, ada beberapa anak yang lumayan
menonjol, tapi yang agak kurang juga ada.
R : Berarti kemampuan menulisnya bervariasi ya bu?
ET : Iya begitu mbak.
R : Kalau motivasi siswa dalam kegiatan menulis menurut ibu bagaimana?
ET : Ya bisa dibilang kalau motivasi siswa dalam kegiatan menulis masih
agak kurang, anak anak itu sukanya kalau lagi disuruh dialog speaking itu
mbak seneng mereka.
R : Berarti anak-anak lebih termotivasi kalau speaking nggih bu?
ET : Iya mbak.
R : Kembali ke writing ibu, tentang kesulitan yang biasa ditemui siswa
ketika menulis apa saja nggih bu?
ET : Kesulitan anak anak biasanya grammar mbak, spelling kadang masih
suka salah, organization of the text, vocab nya siswa jg msh kurang,
idenya kadang nggak nyambung juga mbak. Ya begitu itu kesulitannya.
R : Ibu biasanya menerapkan stage of writing atau tidak bu dalam mengajar
writing? Seperti planning, drafting, editing, final version?
ET : Tidak mbak, waktunya ya kurang nanti kalau seperti itu mbak.
R : Begitu ya bu? Kalau memakai graphic organizers sebelum kegiatan
menulis pernah atau tidak bu?
ET : Belum mbak.
R : Oh nggih bu, ya sudah mungkin cukup dulu untuk interviewnya, nanti
kalau ada yang mau ditanyakan lagi saya akan menemui ibu lagi. Terima
kasih banyak bu, atas waktunya.
ET : Iya mbak sama-sama.
Interview 4
Interview with Dena and Tamara (the students of IX B)
October 2014
R : The researcher
S1 : Dena
S2 : Tamara
R : Hai, mau tanya tanya bentar boleh?kalian masih lama kan istiratnya?
S1, S2 : Hai, tanya tanya apa e mbak?
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R : Begini dek, nama mbak Iqlima, nanti mau penelitian Bahasa Inggris di
kelas kalian jadi ceritanya mau wawancara kalian tentang pembelajaran
Bahasa Inggris, mau ya? Sambil makan jajannggak papa kok.
S1, S2 : Oke, sambil makan jajan ya mbak?
R : Boleh, aku mulai ya? Eh kalian biasanya aktivitas atau kegiatannya
ngapain aja sih kalau  lagi pelajaran Bahasa Inggris?
S1 : Nerjain LKS mbak.
S2 : Iya mbak, ngerjain latihan-latihan yang di LKS.
R : Oh berarti materi utamanya dari LKS ya?
S1, S2 : Iya mbak, sama buku paket juga.
R : Oke, terus dengan kegiatan pembelajarn yang seperti itu kalian suka
nggak? Pelajarannya bisa diterima dengan jelas nggak kalau seperti itu?
S2 : Ya kadang bisa, kadang nggak. Heheh...
S1 : Iya bener, kadang pas lagi diajarin dikelas bisa mbak, tp nanti kalau
dikasih PR bingung lagi...
R : Oooh gitu to, kalau pas dikelas suka tanya gitu nggak kalau ada yang
belum jelas?
S1 : Jarang mbak, malu soale...
R : Loh, jangan malu dong, kan biar lebih jelas lagi.
Terus kalau cara Bu Diah dalam menyampaikan materinya bagaimana?
S1 : Ya dijelasin dulu, dikasih rumusnya nanti baru disuruh ngerjain
latihannya.
R : Grammar ya berarti itu? Kalau writingnya gimana?
S2 : Kalau writingnya ya itu ngerjain dari LKS seperti nyusun kata acak jadi
kalimat itu, terus maju ditulis di papan tulis mbak.
R : Di tulis di papan tulis buat dikoreksi bersama ya?
S1, S2 : Iya mbak.
R : Kalian senang tidak dengan kegiatan menulis yang seperti itu?
S1, S2 : Lumayan mbak.
R : Kalau menulis satu jenis teks secara keseluruhan pernah nggak?
S2 : Jarang itu mbak, paling kalau belajar jenis teks nanti suruh cari jenis teks
yang sama di internet mbak buat dibandingkan.
R :Gitu ya? Kalau pas lagi nulis tentang teks tertentu biasanya ada kesulitan
nggak? Apa saja?
S1 : Ya adalah mbak, kesulitannya itu bingung mau  nulis apa.
S2 : Iya mbak bingung translatin ke bahasa inggrisnya, sama grammarnya
juga.
R : Selain itu apalagi yang menurut kalian susah?
S2 : Urutannya mbak, meskipun kita hafal generic structurenya tapi kadang
masih bingung nempatin kalimatnya.
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R : Ada lagi kesulitan yang ditemui dalam menulis?
S1 : Udah kayaknya mbak, bingung e. Hehehe
R : Oke deh, dek kalian tahu mengenai graphic organizers nggak?
S1, S2 : Apa itu mbak?
R : Seperti kerangka karangan gitu, peta konsep sebelum menulis.
S2 : Iya tahu mbak.
R : Pernah pakai yang seperti itu sebelum menulis?
S1, S2 : Kelas IX belum mbak,
R : Belum ya, oke deh. Terima kasih ya waktunya.
S1, S2 : Sama-sama mbak.
Interview 5
Interview with Anang (the students of IX B)
October 2014
R : The  researcher
S : Anang
R : Hai, boleh tanya-tanya sebentar tentang pembelajaran bahasa Inggris
sebentar?
S : Iya boleh, mau tanya apa mbak?
R : Kenalan dulu, kamu namanya siapa?
S : Anang mbak.
R : Oke Anang, nama mbak Iqlima yang nanti mau penelitian disini, aku
tanya tanya bentar ya?
S :Iya mbak, monggo mau tanya apa?
R : Kalau lagi pelajaran Bahasa Inggris biasanya kegiatannya ngapain aja
sih?
S : Ngerjain LKS mbak.
R : Kalau aktifitas pas writing biasanya apa?
S : Ya sama mbak ngerjain LKS, menyusun kalimat, tapi nanti disuruh maju
ngerjain di depan ditulis di papan tulis.
R : Oh gitu, berarti materi dan latihan utamanya dari LKS?
S : Iya, sama buku paket juga mbak.
R : Nah, kalau dengan kegiatan yang seperti itu kamu bisa mengikuti dengan
baik nggak, jelas tidak?
S : Bisa mbak, lumayan.
R : Terus cara menyampaikan materinya gimana kalau lagi pelajaran
menulis?
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S : Ya dijelasin dulu rumusnya mbak, nanti baru dikasih latihan soal gitu.
R : Kegiatan menulisnya berarti tentang grammar ya? Buat kalimat-kalimat
yang sesuai dengan rumusnya gitu ya?
S : Iya mbak, tapi kadang nulis percakapan, dialog juga buat speakingnya.
R : Kalau menulis yang satu jenis teks utuh?misal descriptive, procedure,
report, pernah?
S : Pernah sih, tapi jarang mbak.
R : Kamu seneng nggak dengan  kegiatan menulis yang seperti itu?
S : Lumayan.
R : Pernah menemui kesulitan dalam menulis jenis teks tertentu nggak?
S : Yo tau lah mbak,
R : Kira-kira kesulitan yang ditemui ketika menulis apa saja?
S : Grammar mbak, ejaane yo kadang salah, urutane mbak, nah yang paling
parah ki nggak tahu apa yang harus ditulis.
R : Oh oh, banyak ya?ada lagi?
S : Sudah mbak.
R :Oh iya, kalau sebelum menulis gitu pernah pakai graphic organizers
nggak?
S : Apa itu mbak?
R : Seperti kerangka, peta konsep gitu, garis besar apa yang mau ditulis
nantinya.
S : Urung ketoke lho mbak...
R : Belum ya? Ya udah deh, Terima kasih ya waktunya.
S : Iya mbak.
Interview 6
Interview with  Nesya (the students of IX B)
November  2014
R : The Researcher
S : Nesya
R : Hai, mau interview kamu sebentar boleh yaa?
S : Iya mbak mau tanya apa e?
R : Aktivitas yang biasanya dilakuin pas lagi pelajaran Bahasa Inggris apa
saja?
S : Ya ngerjain LKS mbak, atau buku paket. Kadang kadang speaking dialog
gitu maju di depan kelas.
R : Kalau aktivitas writing apa saja?
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S : Ya hampir sama mba, ngambil materi dari LKS atau buku paket. Nanti
dikasih rumus bahasa inggris apa, terus disuruh latihan buat kalimatnya
berdasarkan rumus tersebut.
R : Dengan aktivitas yang seperti itu kalian sudah merasa jelas atau belum?
S : Jelas sih mbak,
R : Oke deh makasih ya..
S : Sip mbak
Interview in cycle 1
Interview  7
Interview with Bunga and Arina(the students of IX B)
November 2014 (after cycle 1)
R : The researcher
S : Student (Bunga)
R : Hai, Bunga.. Miss mau tanya tanya sebentar ya?
S : Iya Miss mau tanya apa?
R : Begini, kita kan udh selesai cycle 1, menurut kalian bagaimana kegiatan
menulisnya bisa dikuti dengan baik nggak?
S : iya mba lumayan lah.
R : Terus tadi Miss menyampaikan materinya sudah cukup jelas atau tidak?
S : Jelas kok Miss, cuman suaranya kurang keras dikit Miss.
R : Kurang keras to?Oke deh besok tak tambahin volumenya lagi.. hehehe
Nah, kalau sudah jelas berarti tentang materinya masih ada kesulitan
nggak?
S : Ya adalah Miss, hehhee
R : Yang masih sulit di bagian apa?
S : grammarnya miss, masih suka salah, nyusun jadi kalimatnya itu loh.. iya
sama kosa katanya juga Miss,
R : Oke, jadi masih kesulitan di bagian grammar dan vocabulary nya yaa,
sama menyusunnya dalam kalimat yang benar juga masih suka bingung.
Kalau graphic organizers nya cukup membantu kalian dalam menulis
nggak?
S : Iya membantu banget Miss, jadi tau apa yang mau ditulis. Iya miss,
idenya langsung kepancing gitu, terus jadi terkonsep juga mau nulis
tentang apa saja.
R : Oh gitu ya, oke deh terima kasih yaa Bunga.
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Interview 7
Interview with Evan  (the student of IX B)
November 2014 (after cycle 1)
R : The researcher
S : Student (Evan)
R : Hai Evan, menurutmu gimana tadi pembelajarannya? Jelas atau tidak?
S : Jelas sih mbak..
R :Masih menemui kesulitan tidak waktu menulis report text?
S :Ada miss, kurang tau tentang informasi hewan yang mau diceritakan
miss,
R : oh jadi kalau tema tulisannya ditentukan gitu malah jadi bingung ya?
S : yap betul
R : Tapi penggunaan graphic organizer cukup membantu tidak?
S : iya miss membantu kok, seperti kerangka tulisan gitu ya miss?
R : Iya kurang lebih seperti itu. Ya udah, makasih yaa..
Interview 8
Interview with Ikhsan
November 2014 (after cycle 1)
R : The researcher
S : Student (Ikhsan)
R : Hai Ikhsan, tanya-tanya sebentar yaa
S : Iya Miss silahkan
R : Bagaimana setelah pertemuan-pertemuan kemarin masih ada kesulitan
nggak tentang menulis report text?
S : Sudah nggak terlalu sih miss
R : Graphic organizernya membantu kamu ngembangin ide menulisnya
nggak?
S : Iya Miss, jadi tau apa aja yang mau diceritakan miss
R : Oke, makasih banyak Ikhsan
S : Sama-sama Miss.
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Interview 9
Interview with the English Teacher
November 2014 (after cycle 1)
R : The researcher
ET : The English Teacher
R : Selamat siang Bu? Ibu, mau tanya tanya sebentar tentang pembelajaran
tadi boleh bu?
ET : Iya boleh, gimana mbak?
R : Tentang aktivitas yang tadi diimplementasikan pada saat pembelajaran
menulis, menurut ibu bagaimana? Cocok atau tidak ya bu?
ET : ya cocok cocok saja sih  mba
R : Menurut ibu sudah ada peningkatan belum  bu, students’ writingnya?
ET : Ya kalu peningkatannya ya sudah mulai terlihat mba, yang pas awal kan
mereka disuruh nulis aja masih bingung mau nulis apa, hasilnya mereka
nulis 2-3 kalimat, itupun yang dimaksud tentang apa masih kabur idenya.
Sekarang ya sudah ada peningkatan mba..
R : Begitu ya bu, menurut ibu anak-anak mulai termotivasi untuk menulis ya
bu?
ET : Ya beberapa anak saya lihat sudah mulai antusias ya mba dalam menulis,
sudah cukup baiklah.
R : Tentang penggunaan graphic organizers untuk kegiatan menulis menurut
ibu bagaimana?
ET : Graphic organizersnya cocok mba untuk kegiatan menulis, tulisannya
jadi terkonsep ya, informasi yang akan disampaikan di dalam  teks juga
jadi lebih terorganisir.
R : menurut ibu apa saja manfaat atau kelebihan graphic organizers yang
yang ibu lihat bisa membantu siswa dalam menulis sebuah teks?
ET : manfaatnya ya itu tadi tulisan anak-anak jadi lebih terkonsep.
R : Jadi jika disimpulkan graphic organizers ini cukup membantu siswa
dalam menulis sebuah teks ya bu?
ET : ya bisa dikatakan begitu mba..
R : begitu ya bu, kalau begitu terima kasih bu..
ET : ya sama-sama mbak
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Interview 10
Interview with Arina
November 2014 (after cycle 1)
R : The Researcher
S : Student (Arina)
R : Hai Arina, Miss mau tanya-tanya sebentar yaa..
S : Iya Miss
R : Bagaimana, kamu merasa ada peningkatan kemampuan menulisnya
setelah menggunakan graphic organizer?
S : Iya Miss, graphic organizernya juga membantu ngembangin idenya sama
isi dari teksnya juga miss.
R : Terus kalau penngunaan kamusnya membantu nggak dek?
S : Membantulah Miss, kan jadi lebih ngerti arti dari teksnya, terus pas nulis
juga membantu Miss.
R : Sip, makasih ya rin
S : Sama-sama Miss
Interview 11
Interview with the English Teacher
November 2014 (after cycle 1)
R : The researcher
ET : The English Teacher
R : Untuk cycle kedua mungkin ada yang perlu ditambahkan atau bagimana
begitu bu?
ET : Begini mbak, untuk menulis report text kan perlu banyak informasi, jadi
saran saja untuk cycle kedua topiknya mereka milih sendiri saja, hewan
yang paling mereka tahu apa, daripada mereka mengakses internet atau
menyontek kemana gitu mbak.
R : baiklah bu kalau begitu mungkin nanti cycle 2 bisa seperti itu bu. Sekian
dulu bu, nanti kalau ada pertanyaan lagi saya menemui ibu lagi, terima
kasih bu, saya pamit dulu.
ET : Oh ya monggo monggo mba..
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Interview 12
Interview with the student
November 2014 (after cycle 2)
R : The researcher
S : The student (Hasna)
R : Hai hasna, menurut kamu bagaimana belajar menulis menggunakan
graphic organizer setelah beberapa pertemuan ini? Membantu atu tidak?
S : Iya membantu mbak, jadi ada panduan gitu mbak pas mau nulis.
R : Baiklah, makasih ya dek..
S : Sip, sama-sama mbak…
Interview 13
Interview with the student
November 2014 (after cycle 2)
R : The researcher
S : The student (Imam)
R : Hallo Imam, mau tanya-tanya bentar ya?
S : Iya mbak gimana?
R : Kamu merasa ada peningkatan tidak kemampuan menulisnya setelah
beberapa pertemuan kemarin?
S : Ya meningkatlah mbak, kan setiap hari tugasnya nulis terus, jadi lebih
terbiasa begitu.
R : Heheheh, begitu ya? Makasih ya dek..
S : Sama-sama mbak.
Interview 14
Interview with the student
November 2014 (after cycle 2)
R : The researcher
S : The student (Javas)
R : Hai Javas, mau tanya-tanya sebentar ya?
S : Iya mbak, tanya apa?
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R : Gimana setelah beberapa pertemuan ini merasa ada peningkatan belum
kemampuan menulis report teksnya?
S : Iya menurutku sih lumayan meningkat mbak.
R : Penggunaan graphic organizernya membantu tidak?
S : Membantu mbak, jadi ada panduannya gitu mbak tentang apa yang mau
ditulis.
R : Gimana lebih mudah topiknya ditentukan atau bebas pilih sendiri seperti
tadi?
S : Ya bebaslah mbak.
R : Baiklah, makasih ya Javas
S : iya mbak sama-sama
Interview 15
Interview with the English Teacher
November 2014 (after cycle 2)
R : The researcher
ET : The English Teacher
R : Menurut ibu apakah graphic organizers cukup membantudalam
meningkatkan kemampuan menulis siswa setelah 2cycles berjalan in bu?
ET : Iya cukup membantu mbak, sesuai juga dengan report teks yang sedang
dipelajari. Mereka juga terlihat lebih antusias di cycle kedua ini, mereka
seneng disuruh gambar dan ngembangin idenya secara bebas.
Interview 16
Interview with the collaborator
November 2014 (after cycle 2)
R : The researcher
C : Collaborator
R : Li, gimana menurutmu graphic organizer cukup membantu nggak untuk
ningkatin kemampuan nulisnya anak-anak?
C : Iya, menurutku GO itu media yang lumayan efektif kok, mereka jadi tau
apa aja yang mau ditulis.
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COURSE GRIDS
Standard Competence
6. Expressing meaning in the written functional text and simple short essay in the forms of procedure and reports to interact with others in daily
life contexts.
Cycle BasicCompetence Indicators Materials
Teaching and Learning
Activities
Assessment Time
Allocation SourcesTechnique Instrument Sample
I 6.2.
To express
meaning
and
rhetorical
structure in
simple short
essay using
various
written
forms
accurately,
fluently,
and
acceptably
in daily life
contexts in
the forms of
procedure
and reports.
1. Students
are able to
identify
social
function of
report text
2. Students
are able to
identify the
generic
structure of
the report
text.
3. Students
are able to
understand
the
language
features of
the report
1. Some
titles of
report text
about
animals
2. Graphic
organizers
of the
report
text.
3. Generic
structure
of report
text
4. Language
features of
report
text.
5. Tasks
related to
report text
Opening
1. Good morning.
2. How are you today?
3. Now, let’s pray together,
shall we?
4. Who is absent today?
MAIN ACTIVITIES
1. BkoF
 Showing some pictures of
elephants
 Discussing and having
question-answer activities
related to the pictures.
 Studying the report text
entitled “Elephants: The
Amazing Animals”
 Showing the same text in
the form of graphic
organizer.
Written test 1.Jumbled
sentence
s
2.Complet
ion
3. Graphic
organize
r
activitie
Sorting
and
arrange the
following
stages into
2 different
text.
Complete
the
following
sentences
with
appropriate
verbs
provided.
In group of
four, write
a draft of
3 X 80 Susiloha
di,
Gunarso.
et al.
2008.
Contextu
al
Teaching
and
Learning
, Bahasa
Inggris
Sekolah
Menenga
h
Pertama/
Madrasa
h
Tsanawi
yah
Kelas IX.
Jakarta:
Pusat
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text.
4. Students
are able to
use
appropriate
verbs to
complete
sentences.
5. Students
are able to
complete
the
sentences
with the
appropriate
passive
form.
6. Students
are able to
complete
the graphic
organizer
given with
relevant
informatio
7. Students
are able to
write a
and the
graphic
organizers
2. MoT
 Providing another
example of report text
entitled “Koalas”
 Reading and studying the
content of the text.
 Identifying the structural
pattern of the model text.
 Discussing the language
features in the model text.
Showing the graphic
organizer of the same text
and studying the
connection of both.
3. JCoT
 Sorting and arranging
jumbled sentences of two
different short report
texts.
 Completing sentences
with the appropriate verbs
provided.
 Changing the verbs in the
sentences into passive
forms.
 Studying and completing
the graphic organizer
s report text
based on
the
following
graphic
organizer
Perbuku
an,
Departe
men
Pendidik
an
Nasional
.
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draft of
report text
based on
graphic
organizer.
provided in group of four.
Developing the previous
graphic organizer into a
good report text.
4. IcoT
 Studying and completing
the graphic organizer
given individually.
 Developing the graphic
organizer into draft of
report text.
 Using peer reviewing, the
students revise their
paragraph related to the
use of appropriate content
and organization
 Editing the revised
version of the draft and
submitting the final
version to the teacher.
CLOSING
 Asking the students to
summarize what they have
learned today
 Making a reflection ( how
do you feel about our
lesson today?
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2 6.2.
To express
meaning
and
rhetorical
structure in
simple short
essay using
various
written
forms
accurately,
fluently,
and
acceptably
in daily life
contexts in
the forms of
procedure
and report.
1. Students
are able to
identify
social
function of
report text.
2. Students
are able to
identify the
generic
structure of
the report
text.
3. Students
are able to
understand
the
language
features of
the report
text.
4. Students
are able to
extract the
information
from the
report text
1. Report
text about
animals
2. Graphic
organizers
of report
text.
3. Generic
structure
of report
text
4. Language
features of
report
text.
5. Tasks
related to
report text
and
graphic
organizers
OPENING
1. Good morning.
2. How are you?
3. Now, let’s pray together,
shall we?
MAIN ACTIVITIES
1. BkoF
 Asking and reviewing the
previous meeting.
 Asking about any
difficulties they found.
 Discussing the common
mistakes that the students
make.
2. MoT
 Studying the graphic
organizer of report text
entitled “Birds”
 Reading the model of
report text entitled “Birds”
 Listing the difficult words
in the model text
 Identifying the generic
structure of the model
text.
Written test 1. Extracti
ng
informat
ion from
the text
2. Jumble
words
3. Graphic
organize
r
activitie
s
Organize
and extract
the
information
from the
following
report text
into the
graphic
organizer.
Arrange the
following
jumbled
words into
good order
of
sentences.
Draw your
own
graphic
organizer
about an
animal and
then
develop it
into a good
2 x 80 Susiloha
di,
Gunarso.
et al.
2008.
Contextu
al
Teaching
and
Learning
, Bahasa
Inggris
Sekolah
Menenga
h
Pertama/
Madrasa
h
Tsanawi
yah
Kelas IX.
Jakarta:
Pusat
Perbuku
an,
Departe
men
Pendidik
an
Nasional
.
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into graphic
organizer.
5. Students
are able to
arrange
jumbled
words into
good
sentences.
6. Students
are able to
draw their
own
graphic
organizer
before
writing
report text.
7. Students
are able to
write a
draft of
report text
based on
graphic
organizer.
 Discussing the language
features in the model text.
 Showing the graphic
organizer of the text and
explaining the connection
of both.
3. JcoT
 Providing another report
text entitled “Komodo
Dragon, King of the
Lizard”
 Extracting the information
from the previous report
text into the graphic
organizer.
 Arranging the jumbled
words into good order of
sentences.
4. Icot
 Drawing their own
graphic organizer about an
animal.
 Developing the previous
graphic organizer into a
good report text.
 Using peer reviewing, the
students revise their
report text.
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paragraph related to the
use of appropriate content
and organization
 Editing the revised
version of the draft and
submitting the final
version to the teacher.
CLOSING
 Asking the students to
summarize what they have
learned today
 Making a reflection ( how
do you feel about our
lesson today?
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LESSON PLAN
School : SMPN 9 Yogyakarta
Subject : English
Skill :Writing
Class/semester : IX/1
Cycle : I/I
Time allocation : 3 x 80 minutes
A. Standard competence
Expressing meaning in the written functional text and simple short essay in
the forms of procedure and reports to interact with others in daily life
contexts.
B. Basic competence
To express meaning and rhetorical structure in simple short essay using
various written forms accurately, fluently, and acceptably in daily life
contexts in the forms of procedure and reports.
C. Learning objective
At the end of the class, the students are able to write report text.
D. Indicators
1. Students are able to identify social function of report text
2. Students are able to identify the generic structure of the report text.
3. Students are able to understand the language features of the report text.
4. Students are able to use appropriate verbs to complete sentences.
5. Students are able to complete the sentences with the appropriate passive
form.
6. Students are able to complete the graphic organizer given with relevant
information.
7. Students are able to write a draft of report text based on graphic organizer.
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Elephants: The Amazing Animals
Elephants are the largest land animals on earth. They have
the largest brains of any mammal.
Elephants talk to each other. Researchers have discovered
more than 50 different types of calls that they use to
communicate with each other.
Their trunks are strong enough to pick up trees but
sensitive enough to pick up a flower. They use them as
tools to sweep paths, to scratch themselves, to swat flies,
and to draw in the dirt. They are good swimmers and use
their trunks like snorkels. They live together in family
groups. They help each other when in trouble. They join
together to care for and rescue their young.
Taken from Contextual Teaching and Learning, Bahasa Inggris Sekolah
Menengah Pertama/Madrasah Tsanawiyah Kelas IX
E. Materials
Read the following report text entitled “Elephants: The Amazing
Animals” carefully.
General
classification
Description/
series of facts
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Graphic organizer of report text entitled “Elephants: The Amazing
Animals”
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Read the following report text carefully.
Koalas
Koalas are not bears. They are marsupials and belong to
pouched mammals.
Koalas are found in a range of habitats from coastal islands
and tall eucalyptus forest to low woodlands inland in
eastern Australia.
Koalas have 5 digits on each front paw, two of which are
opposed to the others. This help them to hold firmly onto
the branches and to grip their food. They also have thick
woolly fur which protect them from the extremes of both
high and low temperature.
Koalas are herbivorous. They love eating eucalyptus
leaves.
Koalas are marsupials, so after giving birth, a female koala
carries her baby in her pouch for about six months. When
the infant emerges, it rides on its mother’s back or clings to
her belly, accompanying her everywhere until it is about a
year.
Koalas often  sleep for up to 18-20 hours each day. Most of
their time is spent sleeping because it requires a lot of
energy to digest their toxic, fibrous, low nutrition diet, and
sleeping is the best way to conserve energy.
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Graphic organizer of report text entitled “Koalas”
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Meeting I
Look at the following pictures.
Study the following graphic organizer.
Task 1
Sorting and arrange the following stages into 2 different text.
Sun Bears live in tropical rainforests and sleep in trees. Sun Bears use
sharp claws to climb trees.
Gorillas live in small family groups of about 15.
In a group there is one strong, older male, some young males, and few
females with their babies.
The Sun Bear is a type of bear, and bears are mammals.
Report text
Report is a text which presents information about something, as it is. It is
as a result of systematic observation and analysis.
Social function: presenting information about something. They
generally describe an entire class of things, whether natural or made:
mammals, the planets, rocks, plants, countries of region, culture,
transportation, and so on.
Generic structure of report text
 General classification: introduces the topic of the report which may
include a definition and indicate a particular aspect of the topic;
stating classification of general aspect of thing; animal, public place,
plant, etc which will be discussed in general
 Description/series of facts: describing the thing which will be
discussed in detail; description of parts and their function, qualities,
or behaviours.
Language features of report text
 The use of general nouns e.g. elephants, koalas, rather than particular
nouns, e.g. Ronald, the newborn baby elephant in Gembiraloka Zoo .
 The use of the verb be: is and are, e.g. the elephants are the largest
land animals, koalas are marsupials animals.
 The use of the verb have and has, e.g. they have the largest brain,
koalas have thick woolly fur
 The use of the action verb when describing behaviours, e.g. elephants
talk to each other, they eat eucalyptus leaves.
 The use of simple present tense
 The use of passive voice, e.g. Koalas are found in eastern Australia
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Gorillas are the largest of all primates. A male gorilla can be 180
centimeters tall and can weight 200 kilograms.
Sun Bears are omnivores. They eat both plants and animals.
They move slowly around a large area of jungle eating leaves and bushes.
Task 2
Complete the following sentences with appropriate verbs provided.
 lay
 is
 have
 run
 eat
 fly
 has
 are
 collect
 are
Sun Bears
_______________________________________________
_____________________________________________________
_______________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
________________________________________
Gorillas
_______________________________________________
_____________________________________________________
_______________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
________________________________________
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1. Mice ______ rodents.
2. Chickens and ducks ______ eggs.
3. Tigers ______ sharp teeth, so do cats.
4. Sun bears ______ omnivores. They ______ both animals and plants.
5. The green turtle ______ a hard shell and scales.
6. Honey bees may ______ 20,000km to _______ enough nectar for 500g of
honey.
7. The honey bee ______ an insect.
8. The cheetah can ______ 100 kilometers an hour.
Task 3
Complete the following sentences with the appropriate passive form.
1. A baby rabbit __________ kitten or a kit. (call)
2. A shark’s skin ___________ by denticles. (cover)
3. African elephants ____________ in savannah zone in 37 countries south
of the Sahara desert. (find)
4. The roar of the tiger can___________ over a mile away. (hear)
5. Each ant has six legs that___________ to the trunk. (attach)
6. Cats __________ for their cleanliness by licking their fur. (know)
7. The herd __________by the oldest and often largest female in the herd.
(lead)
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Task 4
In a group of four, complete the following graphic organizer and then
develop it into a report text.
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Individual task
Study and complete the following graphic organizer with the suitable
information.
Develop the previous graphic organizer into a good report text
F. Teaching Method
Genre-based Approach
G. Teaching aid
 Pictures
 Graphic organizers
 Board and spidols
 LCD
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H. Teaching procedure
Phase Activities
Opening  Greeting ( Hi class, good morning? How are
you?)
 Leading a prayer ( Lets pray together, shall we?)
 Checking attendance
BKOF  Showing some pictures of elephants
 Discussing and having question-answer activities
related to the pictures.
 Studying the report text entitled “Elephants: The
Amazing Animals”
 Showing the same text in the form of graphic
organizer.
MOT  Providing another example of report text entitled
“Koalas”
 Reading and studying the content of the text.
 Identifying the structural pattern of the model
text.
 Discussing the language features in the model
text.
 Showing the graphic organizer of the same text
and studying the connection of both.
JCOT  Sorting and arranging jumbled sentences of two
different short report texts.
 Completing sentences with the appropriate verbs
provided.
 Changing the verbs in the sentences into passive
forms.
 Studying and completing the graphic organizer
provided in group of four.
 Developing the previous graphic organizer into a
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good report text.
ICOT  Studying and completing the graphic organizer
given individually.
 Developing the graphic organizer into draft of
report text.
 Using peer reviewing, the students revise their
paragraph related to the use of appropriate content
and organization
 Editing the revised version of the draft and
submitting the final version to the teacher.
Closing  Asking the students to summarize what they have
learned today
 Making a reflection ( how do you feel about our
lesson today?
I. Assesment
Aspects of
writing
Level Score
Content Excellent to very good 30-27
Good to average 26-22
Fair to poor 21-17
Very poor 16-13
Organization Excellent to very good 20-18
Good to average 17-14
Fair to poor 13-10
Very poor 9-7
Vocabulary Excellent to very good 20-18
Good to average 17-14
Fair to poor 13-10
Very poor 9-7
Language use Excellent to very good 25-22
Good to average 21-18
Fair to poor 17-11
Very poor 10-5
Mechanics Excellent to very good 5
Good to average 4
Fair to poor 3
Very poor 2
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J. Source
Susilohadi, Gunarso. et al. 2008. Contextual Teaching and Learning, Bahasa
Inggris Sekolah Menengah Pertama/Madrasah Tsanawiyah Kelas IX. Jakarta:
Pusat Perbukuan, Departemen Pendidikan Nasional.
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LESSON PLAN
School : SMPN 9 Yogyakarta
Subject : English
Skill :Writing
Class/semester : IX/1
Cycle/meeting : II/4-5
Time allocation : 4 x 40 minutes
A. Standard competence
Expressing meaning in the written functional text and simple short essay in
the forms of procedure and reports to interact with others in daily life
contexts.
B. Basic competence
To express meaning and rhetorical structure in simple short essay using
various written forms accurately, fluently, and acceptably in daily life
contexts in the forms of procedure and reports.
C. Learning objective
At the end of the class, the students are able to write report text.
D. Indicators
8. Students are able to identify social function of report text.
9. Students are able to identify the generic structure of the report text.
10. Students are able to understand the language features of the report text.
11. Students are able to extract the information from the report text into
graphic organizer.
12. Students are able to arrange jumbled words into good sentences.
13. Students are able to draw their own graphic organizer before writing
report text.
14. Students are able to write a draft of report text based on graphic organizer.
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E. Materials
Graphic organizers of report text entitled “Birds”
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Read the following report text entitled “Birds”
Birds
Birds are interesting flying animals. They belong to aves
class and they can be found all over the world.
Birds have feathers and a beak with no teeth. They have a
very lightweight but strong skeleton. They have
forelimbs that are covered with feathers  and are called
wings. The wings and lightweigt skeleton allows them to
fly.
Birds diets are varied and often include nectar, fruit,
plants, seeds, and various small animals including other
birds.
Birds are warm blood animals that can lay eggs. Eggs are
usually laid in a nest and are incubated by the parents.
Birds are social animals which participate in social
behaviours. They are known to work together in
breeding, flocking, hunting, and others.
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Report text
Report is a text which presents information about something, as it is. It
is as a result of systematic observation and analysis.
Social function: presenting information about something. They
generally describe an entire class of things, whether natural or made:
mammals, the planets, rocks, plants, countries of region, culture,
transportation, and so on.
Generic structure of report text
 General classification: introduces the topic of the report which may
include a definition and indicate a particular aspect of the topic;
stating classification of general aspect of thing; animal, public
place, plant, etc which will be discussed in general
 Description/series of facts: describing the thing which will be
discussed in detail; description of parts and their function, qualities,
or behaviours.
Language features of report text
 The use of general nouns e.g. hunting dogs, rather than particular
nouns, e.g. our dog.
 The use of the verb be: is and are, e.g. the cheetah is the fastest
animal on land.
 The use of the verb have and has, e.g. the cheetah has a small head
and ears.
 The use of the action verb when describing behaviours, e.g. the
cheetah chase its prey on open ground.
 The use of passive voice, e.g.
 The use of simple present tense.
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Task 1
Organize and extract the information from the following report text into
the graphic organizer.
Komodo Dragon, King of the Lizard
Komodo belongs to the reptile class. The scientific name is Varanus
komodoensis. It is the largest living lizard in the world. It grows to be
10 feet (3 metres) long and weights up to 126 kg.
It is found mainly in Komodo island and other small islands Rinca,
Padar, and Flores. The komodo dragon has a long heavy tail, short
strong legs, and rough skin. It can sprint at up to 18 km per hours.
Komodo dragon is good swimmer and may swim the long distance
from one island to another.
The komodo dragon is totally carnivorous. They eat deer, wild pigs,
water buffaloes, and others. Komodo dragon is cannibal. The adult
will prey the young one as well as the old and sick komodo.
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Task 2
Arrange the following jumbled words into good order of sentences.
1. A / four / mouse / has / legs
2. for / dance / Ostriches / fun
3. African / divided / are / elephants / two / into / subspecies.
4. Snakes / to / class / belong / reptile
5. There / gerbils / many / are / species / of
6. kangaroos / The / joey / called / are / baby
7. Ostriches / food / in / find / their / grasslands
8. rabbit / A / male / buck / called /is
9. eat / Koalas / leaves / eucalyptus
10. Kangaroos / tail / have / long / a
Task 3
Draw your own graphic organizer about an animal.
Task 4
Develop your own graphic organizer into a good report text.
F. Teaching Method
Genre-based Approach
G. Teaching aid
 Graphic organizers
 Board and spidols
 LCD
H. Teaching procedure
Phase Activities
Opening  Greeting ( Hi class, good morning? How are
you?)
 Leading a prayer ( Lets pray together, shall we?)
 Checking attendance
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BKOF  Asking and reviewing the previous meeting.
 Asking about any difficulties they found.
 Discussing the common mistakes that the students
make.
MOT  Studying the graphic organizer of report text
entitled “Birds”
 Reading the model of report text entitled “Birds”
 Listing the difficult words in the model text
 Identifying the generic structure of the model text.
 Discussing the language features in the model
text.
 Showing the graphic organizer of the text and
explaining the connection of both.
JCOT  Providing another report text entitled “Komodo
Dragon, King of the Lizard”
 Extracting the information from the previous
report text into the graphic organizer.
 Arranging the jumbled words into good order of
sentences.
ICOT  Drawing their own graphic organizer about an
animal.
 Developing the previous graphic organizer into a
good report text.
 Using peer reviewing, the students revise their
paragraph related to the use of appropriate content
and organization
 Editing the revised version of the draft and
submitting the final version to the teacher.
Closing  Asking the students to summarize what they have
learned today
 Making a reflection.
151
I. Assesment
Aspects of
writing
Level Score
Content Excellent to very good 30-27
Good to average 26-22
Fair to poor 21-17
Very poor 16-13
Organization Excellent to very good 20-18
Good to average 17-14
Fair to poor 13-10
Very poor 9-7
Vocabulary Excellent to very good 20-18
Good to average 17-14
Fair to poor 13-10
Very poor 9-7
Language use Excellent to very good 25-22
Good to average 21-18
Fair to poor 17-11
Very poor 10-5
Mechanics Excellent to very good 5
Good to average 4
Fair to poor 3
Very poor 2
J. Source
Susilohadi, Gunarso. et al. 2008. Contextual Teaching and Learning, Bahasa
Inggris Sekolah Menengah Pertama/Madrasah Tsanawiyah Kelas IX. Jakarta:
Pusat Perbukuan, Departemen Pendidikan Nasional.
152
APPENDIX E:
WRITING
RUBRIC
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WRITING RUBRIC
Aspects
of
writing
Level Score Criteria
Co
nte
nt
Excellent to
very good
30-27 Knowledgeable, substantive, thorough
development of thesis, relevant to
assigned topic.
Good to
average
26-22 Some knowledge of subject, adequate
range, limited development of thesis,
mostly relevant to topic, but lacks detail
Fair to poor 21-17 Limited knowledge of subject, little
substance, inadequate development of
topic
Very poor 16-13 Does not show knowledge of subject,
non-substantive, not pertinent, or not
enough to evaluate
Or
gan
iza
tio
n
Excellent to
very good
20-18 Fluent expression, ideas clearly
stated/supported, succinct, well-
organized, logical sequencing, cohesive
Good to
average
17-14 Somewhat choppy, loosely organized but
main ideas stand out, limited support,
logical but incomplete sequencing
Fair to poor 13-10 Non-fluent, ideas confused or
disconnected, lacks logical sequencing
and development
Very poor 9-7 Does not communicate, no organization,
or not enough to evaluate
Vo
cab
ula
ry
Excellent to
very good
20-18 Sophisticated range, effective word/idiom
choice and usage, word form mastery,
appropriate register
Good to
average
17-14 Adequate range; occasional errors of
word/idiom form, choice, usage but
meaning not obscured
Fair to poor 13-10 Limited range; frequent errors of
word/idiom for, choice, usage; meaning
confused or obscured
Very poor 9-7 Essentially translation; little knowledge
of English vocabulary, idioms, word
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form; or not enough to evaluate
La
ngu
age
 us
e
Excellent to
very good
25-22 Effective complex construction; few
errors of agreement, tense, number, word
order/function, articles, pronouns,
prepositions
Good to
average
21-18 Effective but simple construction; minor
problems in complex construction;
several errors of agreement, tense,
number, word order/function, articles,
pronouns, prepositions but meaning
seldom obscured
Fair to poor 17-11 Major problems in simple/complex
constructions; frequent errors of negation,
agreement, tense, number, word
order/function, articles, pronouns,
prepositions and/or fragments, run-ons,
deletions; meaning confused or obscured
Very poor 10-5 Virtually no mastery of sentence
construction rules; dominated by errors;
does not communicate; or not enough to
evaluate
Me
cha
nic
s
Excellent to
very good
5 Demonstrates mastery of conventions;
few errors of spelling, punctuation,
capitalization, paragraphing
Good to
average
4 Occasional errors of spelling,
punctuation, capitalization, paragraphing
but meaning not obscured
Fair to poor 3 Frequent errors of spelling, punctuation,
capitalization, paragraphing; poor
handwriting; meaning confused or
obscured
Very poor 2 No mastery of conventions; dominated by
errors of spelling, punctuation
capitalization, paragraphing; handwriting
illegible; or not enough to evaluate
Jacob et al.’s (1981)
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APPENDIX F:
STUDENTS’ SCORE
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Pre-test scores
No Name
Aspects of Writing Total
(0-100)Content(0-30)
Org.
(0-20)
Vocab
(0-20)
Lang.Use
(0-25)
Mech.
(0-5)
1. S1 19 14 13 14 3 63
2. S2 19 15 13 14 3 64
3. S3 23 17 16 15 4 75
4. S4 18 15 12 13 3 61
5. S5 16 12 12 11 3 54
6. S6 19 16 14 12 2 63
7. S7 18 12 12 13 3 58
8. S8 17 12 12 13 3 57
9. S9 21 12 13 14 3 63
10. S10 19 13 13 12 3 60
11. S11 16 11 11 11 2 51
12. S12 19 13 14 14 3 63
13. S13 21 16 15 13 3 68
14. S14 18 13 12 12 3 58
15. S15 17 11 11 12 3 54
16. S16 22 14 15 14 4 69
17. S17 19 14 14 13 3 63
18. S18 21 14 15 15 3 68
19. S19 19 14 13 11 3 60
20. S20 20 15 13 14 3 65
21. S21 21 15 16 16 3 71
22. S22 21 15 14 15 3 68
23. S23 22 13 16 17 4 72
24. S24 22 16 14 13 3 68
25. S25 19 11 12 13 3 58
26. S26 18 11 11 12 3 55
27. S27 19 15 12 13 3 62
28. S28 20 16 13 13 3 65
29. S29 16 14 12 12 3 57
30. S30 21 14 13 16 3 67
31. S31 19 13 13 15 3 63
32. S32 14 12 12 15 2 55
33. S33 24 15 16 18 4 77
Mean 19,30 13,73 13,24 13,58 3,03 62.88
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Post-test cycle 1 scores
No Name
Aspects of Writing Total
(0-100)Content(0-30)
Org.
(0-20)
Vocab
(0-20)
Lang.Use
(0-25)
Mech.
(0-5)
1. S1 21 16 14 14 4 69
2. S2 21 16 15 16 4 72
3. S3 25 16 16 16 4 77
4. S4 18 14 13 13 3 61
5. S5 18 14 13 14 3 62
6. S6 18 15 13 13 4 63
7. S7 20 14 14 15 3 66
8. S8 17 13 14 13 3 60
9. S9 22 14 16 16 4 72
10. S10 24 16 16 16 3 75
11. S11 18 13 14 13 3 61
12. S12 21 15 15 15 4 70
13. S13 23 15 15 15 4 72
14. S14 19 14 14 14 3 64
15. S15 19 14 13 13 3 62
16. S16 25 16 16 17 4 78
17. S17 21 16 15 15 4 71
18. S18 23 15 15 14 3 70
19. S19 20 14 14 13 3 64
20. S20 18 15 14 14 3 64
21. S21 24 15 16 17 4 76
22. S22 21 14 14 15 4 68
23. S23 24 15 15 17 4 75
24. S24 25 16 14 15 4 74
25. S25 21 14 13 13 3 64
26. S26 21 14 13 14 3 65
27. S27 18 15 13 14 4 64
28. S28 19 15 14 13 3 64
29. S29 18 16 14 14 3 65
30. S30 24 15 14 15 4 72
31. S31 22 16 15 16 4 73
32. S32 19 14 13 14 3 63
33. S33 25 16 17 19 4 81
Mean 20,97 14,85 14,36 14,70 3,52 68,40
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Post-test cycle 2 scores
No Name
Aspects of Writing Total
(0-100)Content(0-30)
Org.
(0-20)
Vocab
(0-20)
Lang.Use
(0-25)
Mech.
(0-5)
1. S1 26 18 17 18 4 83
2. S2 25 18 17 17 4 81
3. S3 28 18 18 18 4 86
4. S4 21 16 16 16 4 73
5. S5 22 15 15 16 4 72
6. S6 22 15 15 15 3 70
7. S7 21 15 15 16 4 71
8. S8 20 15 14 14 3 66
9. S9 24 16 16 16 4 76
10. S10 25 17 16 16 4 78
11. S11 19 14 14 13 3 63
12. S12 24 17 16 17 4 78
13. S13 25 17 16 17 4 79
14. S14 22 15 15 16 3 71
15. S15 22 16 14 15 3 70
16. S16 27 17 17 18 4 83
17. S17 24 16 15 15 4 74
18. S18 24 16 16 14 4 74
19. S19 22 16 15 16 3 72
20. S20 23 17 15 15 3 73
21. S21 25 16 16 18 4 79
22. S22 25 16 16 17 4 78
23. S23 25 17 16 16 4 78
24. S24 26 16 15 16 4 77
25. S25 23 15 14 14 3 69
26. S26 23 15 15 15 3 71
27. S27 22 16 15 15 3 71
28. S28 21 16 14 15 3 69
29. S29 20 16 15 14 3 68
30. S30 25 16 14 15 3 73
31. S31 22 16 16 16 4 74
32. S32 19 14 13 13 3 62
33. S33 28 18 18 19 4 87
Mean 23,33 16,09 15,42 15,79 3,57 74,21
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APPENDIX G:
THE STUDENTS’ WRITING
SAMPLES
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A sample of student’s writing in pre-test
161
A sample of graphic organizer task in cycle 1
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A sample of student’s writing in post-test cycle 1
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A sample of student’s graphic organizer in cycle 2
164
A sample of student’s writing in post-test cycle 2
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APPENDIX H:
STUDENTS’
ATTENDANCE LIST
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ATTENDANCE LIST
Class IX B
No. Name M/F Meetings
1 2 3 4 5
1. Ahmad Hidayatullah M √ √ √ √ √
2 Alvita Rahma Wijayanti F √ √ √ √ √
3 Anang Ma’ruf Budiyanto M √ √ √ √ √
4 Ardanie Rifda Azhari F √ √ √ √ √
5 Arina Noor Rahma F √ √ √ √ √
6 Aura Fonda Firdausa F √ √ √ √ √
7 Bunga Aughustya M F √ √ √ √ √
8 Dena Puteri Asmi F √ √ √ √ √
9 Diyena Salma Haya F √ √ √ √ √
10 Evander Dwi Pramana M √ √ √ √ √
11 Febri Aningsih F √ √ √ √ √
12 Fitri Nur Afifah F √ √ √ √ √
13 Gadisa Nur Aini F √ √ √ √ √
14 Hasna Luthfiah Saraswati F √ √ √ √ √
15 Ikhsan Dewanto M √ √ √ √ √
16 Imam Bagus Wibisono M √ √ √ √ √
17 Javas Yola Bagawanta M √ √ √ √ √
18 Kurniawan Fahmi Dinanda M √ √ √ √ √
19 Lutfia Nabha W F √ √ √ √ √
20 Muhammad Anis Ghozi P M √ √ √ √ √
21 Muhammad Farhan Fahreza M √ √ √ √ √
22 Muhammad Haqiqurahman M √ √ √ √ √
23 Muhammad Riko Dwinaro M √ √ √ √ √
24 Muhammad Rizqun Bivandi M √ √ √ √ √
25 Muhammad Tsanil Ihsani M √ √ √ √ √
26 Mustika Novia R F √ √ √ √ √
27 Najma Farida F √ √ √ √ √
28 Ramadan Nur Aditya R M √ √ √ √ √
29 Rifaldi Adi Tama M √ √ √ √ √
30 Salimah Manah Kumalasari F √ √ √ √ √
31 Sania Latfia Yasmarsel F √ √ √ √ √
32 Tamara Dovianda F √ √ √ √ √
33 Anastasia Nesya Nugraeni F √ s √ √ √
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APPENDIX I:
PHOTOGRAPHS
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The students study and do the tasks
The students work in group
169
The student draw graphic organizer
The students develop their graphic organizers into report texts
170
The student write a report text from his graphic organizer
The researcher provides help and guidance
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